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  OMB No.4040-0004   Exp.01/31/2012 

Application for Federal Assistance SF-424 Version 02

* 1. Type of Submission

Preapplication

Application

Changed/Corrected Application

* 2. Type of Application:* If Revision, select appropriate letter(s):

New   

Continuation * Other (Specify)

Revision  

* 3. Date Received: 4. Applicant Identifier:

7/14/2010  

5a. Federal Entity Identifier: * 5b. Federal Award Identifier:

 84.282M

State Use Only:

6. Date Received by State:  7. State Application Identifier:  

8. APPLICANT INFORMATION:

* a. Legal Name: Mastery Charter High School

* b. Employer/Taxpayer Identification Number (EIN/TIN): * c. Organizational DUNS:

233060542 039280289

d. Address:

* Street1: 35 S. 4th Street

Street2:  

* City: Philadelphia

County: Philadelphia

State: PA 

Province:  

* Country: USA 

* Zip / Postal Code: 19106

e. Organizational Unit:

Department Name: Division Name:

Mastery Charter School Innovation Division

f. Name and contact information of person to be contacted on matters involving this application:

Prefix: Mrs. * First Name: Courtney

Middle Name: A
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* Last Name: Collins-Shapiro

Suffix:

Title: Deputy Chief Innovation Officer 

Organizational Affiliation:

 

* Telephone 
Number:

(267)688-6868 Fax Number: (215)866-9141

* Email: COURTNEY.SHAPIRO@MASTERYCHARTER.ORG

Application for Federal Assistance SF-424 Version 02

9. Type of Applicant 1: Select Applicant Type:

M: Nonprofit with 501C3 IRS Status (Other than Institution of Higher Education)

Type of Applicant 2: Select Applicant Type:

Type of Applicant 3: Select Applicant Type:

* Other (specify):

 

10. Name of Federal Agency:

U.S. Department of Education 

11. Catalog of Federal Domestic Assistance Number:

84.282M 

CFDA Title:

Charter Schools Program - Replication and Expansion of High-Quality Charter Schools (84.282M) 

* 12. Funding Opportunity Number:

ED-Grants-052410-001

Title:

CSP Grants for Replication and Expansion of High-Quality Charter Schools  
(CFDA# 84.282M)

13. Competition Identification Number:

84.282M

Title:

Charter Schools Program - Replication and Expansion of High-Quality Charter  
Schools (84.282M)
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14. Areas Affected by Project (Cities, Counties, States, etc.):

Philadelphia City and County, Pennsylvania 
Camden, New Jersey

* 15. Descriptive Title of Applicant's Project:

Mastery Charter School Replication Project for High-Quality Turnaround Schools

Attach supporting documents as specified in agency instructions.

Attachment: 
Title  :         
File  :   

Attachment: 
Title  :         
File  :   

Attachment: 
Title  :         
File  :   

Application for Federal Assistance SF-424 Version 02

16. Congressional Districts Of:
* a. Applicant: PA-001 * b. Program/Project: PA-002, PA-013 

Attach an additional list of Program/Project Congressional Districts if needed.
Attachment: 
Title  :         
File  :  

17. Proposed Project:
* a. Start Date: 9/15/2010 * b. End Date: 6/30/2015

18. Estimated Funding ($):

a. Federal $ 7950000 

b. Applicant $ 0 

c. State $ 0 

d. Local $ 0 

e. Other $ 2000000 

f. Program 
Income

$   

g. TOTAL $ 9950000 

* 19. Is Application Subject to Review By State Under Executive Order 12372 Process?

 a. This application was made available to the State under the Executive Order 12372 Process for 
review on  .  

 b. Program is subject to E.O. 12372 but has not been selected by the State for review.  
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 c. Program is not covered by E.O. 12372. 

* 20. Is the Applicant Delinquent On Any Federal Debt? (If "Yes", provide explanation.)

 Yes  No 

21. *By signing this application, I certify (1) to the statements contained in the list of 
certifications** and (2) that the statements herein are true, complete and accurate to the best of 
my knowledge. I also provide the required assurances** and agree to comply with any resulting 
terms if I accept an award. I am aware that any false, fictitious, or fraudulent statements or 
claims may subject me to criminal, civil, or administrative penalties. (U.S. Code, Title 218, 
Section 1001)

** I AGREE

** The list of certifications and assurances, or an internet site where you may obtain this list, is 
contained in the announcement or agency specific instructions.

Authorized Representative:

Prefix: Mr. * First Name: Scott

Middle Name:  

* Last Name: Gordon

Suffix:

Title: Chief Executive Officer

* Telephone Number: (215)866-9000 Fax Number: (215)866-9141

* Email: SCOTT.GORDON@MASTERYCHARTER.ORG

* Signature of Authorized 
Representative:

 * Date Signed:  

Application for Federal Assistance SF-424 Version 02

* Applicant Federal Debt Delinquency Explanation

The following field should contain an explanation if the Applicant organization is delinquent on any 
Federal Debt. Maximum number of characters that can be entered is 4,000. Try and avoid extra spaces 
and carriage returns to maximize the availability of space.
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ED Form No. 524 

    

U.S. DEPARTMENT OF EDUCATION 

BUDGET INFORMATION 

NON-CONSTRUCTION PROGRAMS 

  OMB Control Number: 1894-0008 

  Expiration Date: 02/28/2011

 Name of Institution/Organization: 
 Mastery Charter High School

Applicants requesting funding for only one year should complete the 
column  under "Project Year 1."  Applicants requesting funding for multi-
year grants should complete all applicable columns.  Please read all 
instructions before completing form.

SECTION A - BUDGET SUMMARY 

U.S. DEPARTMENT OF EDUCATION FUNDS 

Budget Categories Project Year 1(a) Project Year 2 
(b) 

Project Year 3 
(c) 

Project Year 4 
(d) 

Project Year 5 
(e) 

Total (f) 

1.  Personnel $            677,067 $            973,410 $          1,172,038 $          1,143,046 $            619,032 $          4,584,593 

2.  Fringe Benefits $             64,959 $            160,080 $            218,365 $            207,417 $            198,090 $            848,911 

3.  Travel $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

4.  Equipment $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

5.  Supplies $            372,174 $            364,710 $            496,797 $            167,737 $            181,578 $          1,582,996 

6.  Contractual $             45,000 $             75,000 $            100,000 $             55,000 $             22,500 $            297,500 

7.  Construction $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

8.  Other $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

9.  Total Direct Costs 
(lines 1-8) 

$          1,159,200 $          1,573,200 $          1,987,200 $          1,573,200 $          1,021,200 $          7,314,000 

10.  Indirect Costs* $            100,800 $            136,800 $            172,800 $            136,800 $             88,800 $            636,000 

11.  Training Stipends $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

12.  Total Costs (lines 9-
11) 

$          1,260,000 $          1,710,000 $          2,160,000 $          1,710,000 $          1,110,000 $          7,950,000 

          *Indirect Cost Information (To Be Completed by Your Business Office):  
 
          If you are requesting reimbursement for indirect costs on line 10, please answer the following questions:  
 

          (1) Do you have an Indirect Cost Rate Agreement approved by the Federal government?  Yes  No 
          (2) If yes, please provide the following information: 
                    Period Covered by the Indirect Cost Rate Agreement: From: __/__/____ To: __/__/____ (mm/dd/yyyy)  

                    Approving Federal agency:  ED      Other (please specify): ______________ The Indirect Cost Rate is 0% 
          (3) For Restricted Rate Programs (check one) -- Are you using a restricted indirect cost rate that: 

                    Is included in your approved Indirect Cost Rate Agreement? or, Complies with 34 CFR 76.564(c)(2)? The Restricted 
Indirect Cost Rate is 8% 
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U.S. DEPARTMENT OF EDUCATION 

BUDGET INFORMATION 

NON-CONSTRUCTION PROGRAMS 

  OMB Control Number: 1894-0008 

  Expiration Date: 02/28/2011

 Name of Institution/Organization: 
 Mastery Charter High School

Applicants requesting funding for only one year should complete the 
column  under "Project Year 1."  Applicants requesting funding for multi-
year grants should complete all applicable columns.  Please read all 
instructions before completing form.

SECTION B - BUDGET SUMMARY 

NON-FEDERAL FUNDS 

Budget Categories Project Year 1(a) Project Year 2 
(b) 

Project Year 3 
(c) 

Project Year 4 
(d) 

Project Year 5 
(e) 

Total (f) 

1.  Personnel $            509,936 $            577,440 $            595,082 $            317,542 $                  0 $          2,000,000 

2.  Fringe Benefits $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

3.  Travel $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

4.  Equipment $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

5.  Supplies $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

6.  Contractual $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

7.  Construction $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

8.  Other $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

9.  Total Direct Costs 
(lines 1-8) 

$            509,936 $            577,440 $            595,082 $            317,542 $                  0 $          2,000,000 

10.  Indirect Costs $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

11.  Training Stipends $                  0 $                  0 $                  0 $                  0 $                  0 $                  0 

12.  Total Costs (lines 9-
11) 

$            509,936 $            577,440 $            595,082 $            317,542 $                  0 $          2,000,000 
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ASSURANCES - NON-CONSTRUCTION PROGRAMS 

Standard Form 424B (Rev.7-97) 
 
Public reporting burden for this collection of information is estimated to average 15 minutes per response, including time for reviewing instructions, searching existing data sources, 
gathering and maintaining the data needed, and completing and reviewing the collection of information.  Send comments regarding the burden estimate or any other aspect of this collection 
of information, including suggestions for reducing this burden to the Office of Management and Budget, Paperwork Reduction Project (0348-0040), Washington DC 20503.

PLEASE DO NOT RETURN YOUR COMPLETED FORM TO THE OFFICE OF MANAGEMENT AND BUDGET. SEND IT TO THE 

ADDRESS PROVIDED BY THE SPONSORING AGENCY. 

NOTE:  Certain of these assurances may not be applicable to your project or program.  If you have questions, please contact the awarding 
agency.  Further, certain Federal awarding agencies may require applicants to certify to additional assurances.  If such is the case, you will 
be notified. 

As the duly authorized representative of the applicant, I certify that the applicant:  
  

1. Has the legal authority to apply for Federal assistance, 
and the institutional, managerial and financial capability 
(including funds sufficient to pay the non-Federal share of 
project cost) to ensure proper planning, management, and 
completion of the project described in this application. 
 

2. Will give the awarding agency, the Comptroller General of 
the United States, and if appropriate, the State, through 
any authorized representative, access to and the right to 
examine all records, books, papers, or documents related 
to the award; and will establish a proper accounting 
system in accordance with generally accepted accounting 
standards or agency directives. 
 

3. Will establish safeguards to prohibit employees from using 
their positions for a purpose that constitutes or presents 
the appearance of personal or organizational conflict of 
interest, or personal gain. 
 

4. Will initiate and complete the work within the applicable 
time frame after receipt of approval of the awarding 
agency. 
 

5. Will comply with the Intergovernmental Personnel Act of 
1970 (42 U.S.C. ''4728-4763) relating to prescribed 
standards for merit systems for programs funded under 
one of the 19 statutes or regulations specified in Appendix 
A of OPM's Standards for a Merit System of Personnel 
Administration (5 C.F.R. 900, Subpart F). 
 

6. Will comply with all Federal statutes relating to 
nondiscrimination. These include but are not limited to: (a) 
Title VI of the Civil Rights Act of 1964 (P.L. 88-352) which 
prohibits discrimination on the basis of race, color or 
national origin; (b) Title IX of the Education Amendments 
of 1972, as amended (20 U.S.C. ''1681-1683, and 1685-
1686), which prohibits discrimination on the basis of sex; 
(c) Section 504 of the Rehabilitation Act of 1973, as 
amended (29 U.S.C. '794), which prohibits discrimination 
on the basis of handicaps; (d) the Age Discrimination Act 

  

9. Will comply, as applicable, with the provisions of the 
Davis-Bacon Act (40 U.S.C. ''276a to 276a-7), the 
Copeland Act (40 U.S.C. '276c and 18 U.S.C. ''874) and 
the Contract Work Hours and Safety Standards Act (40 
U.S.C. '' 327-333), regarding labor standards for federally 
assisted construction sub-agreements. 
 

10. Will comply, if applicable, with flood insurance purchase 
requirements of Section 102(a) of the Flood Disaster 
Protection Act of 1973 (P.L. 93-234) which requires 
recipients in a special flood hazard area to participate in 
the program and to purchase flood insurance if the total 
cost of insurable construction and acquisition is $10,000 
or more. 
 

11. Will comply with environmental standards which may be 
prescribed pursuant to the following: (a) institution of 
environmental quality control measures under the 
National Environmental Policy Act of 1969 (P.L. 91-190) 
and Executive Order (EO) 11514; (b) notification of 
violating facilities pursuant to EO 11738; (c) protection of 
wetlands pursuant to EO 11990; (d) evaluation of flood 
hazards in floodplains in accordance with EO 11988; (e) 
assurance of project consistency with the approved State 
management program developed under the Coastal Zone 
Management Act of 1972 (16 U.S.C. ''1451 et seq.); (f) 
conformity of Federal actions to State (Clear Air) 
Implementation Plans under Section 176(c) of the Clear 
Air Act of 1955, as amended (42 U.S.C. ''7401 et seq.); 
(g) protection of underground sources of drinking water 
under the Safe Drinking Water Act of 1974, as amended, 
(P.L. 93-523); and (h) protection of endangered species 
under the Endangered Species Act of 1973, as amended, 
(P.L. 93-205). 
 

12. Will comply with the Wild and Scenic Rivers Act of 1968 
(16 U.S.C. ''1721 et seq.) related to protecting 
components or potential components of the national wild 
and scenic rivers system. 
 

13. Will assist the awarding agency in assuring compliance 
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of 1975, as amended (42 U.S.C. '' 6101-6107), which 
prohibits discrimination on the basis of age; (e) the Drug 
Abuse Office and Treatment Act of 1972 (P.L. 92-255), as 
amended, relating to nondiscrimination on the basis of 
drug abuse; (f) the Comprehensive Alcohol Abuse and 
Alcoholism Prevention, Treatment and Rehabilitation Act 
of 1970 (P.L. 91-616), as amended, relating to 
nondiscrimination on the basis of alcohol abuse or 
alcoholism; (g) '' 523 and 527 of the Public Health Service 
Act of 1912 (42 U.S.C. '' 290 dd-3 and 290 ee 3), as 
amended, relating to confidentiality of alcohol and drug 
abuse patient records; (h) Title VIII of the Civil Rights Act 
of 1968 (42 U.S.C. ' 3601 et seq.), as amended, relating 
to nondiscrimination in the sale, rental or financing of 
housing; (i) any other nondiscrimination provisions in the 
specific statute(s) under which application for Federal 
assistance is being made; and (j) the requirements of any 
other nondiscrimination statute(s) which may apply to the 
application. 
 

7. Will comply, or has already complied, with the 
requirements of Titles II and III of the uniform Relocation 
Assistance and Real Property Acquisition Policies Act of 
1970 (P.L. 91-646) which provide for fair and equitable 
treatment of persons displaced or whose property is 
acquired as a result of Federal or federally assisted 
programs. These requirements apply to all interests in real 
property acquired for project purposes regardless of 
Federal participation in purchases. 
 

8. Will comply, as applicable, with the provisions of the 
Hatch Act (5 U.S.C. ''1501-1508 and 7324-7328) which 
limit the political activities of employees whose principal 
employment activities are funded in whole or in part with 

Federal funds.  

with Section 106 of the National Historic Preservation Act 
of 1966, as amended (16 U.S.C. '470), EO 11593 
(identification and protection of historic properties), and 
the Archaeological and Historic Preservation Act of 1974 
(16 U.S.C. ''469a-1 et seq.). 
 

14. Will comply with P.L. 93-348 regarding the protection of 
human subjects involved in research, development, and 
related activities supported by this award of assistance. 
 

15. Will comply with the Laboratory Animal Welfare Act of 
1966 (P.L. 89-544, as amended, 7 U.S.C. ''2131 et seq.) 
pertaining to the care, handling, and treatment of warm 
blooded animals held for research, teaching, or other 
activities supported by this award of assistance. 
 

16. Will comply with the Lead-Based Paint Poisoning 
Prevention Act (42 U.S.C. ''4801 et seq.) which prohibits 
the use of lead- based paint in construction or 
rehabilitation of residence structures. 
 

17. Will cause to be performed the required financial and 
compliance audits in accordance with the Single Audit Act 
Amendments of 1996 and OMB Circular No. A-133, 
"Audits of States, Local Governments, and Non-Profit 
Organizations." 
 

18. Will comply with all applicable requirements of all other 
Federal laws, executive orders, regulations and policies 
governing this program.  

Signature of Authorized Certifying Representative: 

Name of Authorized Certifying Representative: Scott Gordon 

Title: Chief Executive Officer 

Date Submitted: 06/10/2010 
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Approved by OMB 0348-0046 Exp. 

Disclosure of Lobbying Activities  
Complete this form to disclose lobbying activities pursuant to 31 U.S.C. 1352 
1. Type of Federal Action: 
 

 Contract 

 Grant 

 Cooperative Agreement 

 Loan 

 Loan Guarantee 

 Loan Insurance

2.  Status of Federal Action: 

 Bid/Offer/Application 

 Initial Award 

 Post-Award 

3. Report Type: 

 Initial Filing 

 Material Change 

 
For Material Change 
only: 
Year: 0Quarter: 0 
Date of Last Report:  

4. Name and Address of Reporting Entity:  
 Prime         Subawardee 

                                     Tier, if known: 0 
Name: Mastery Charter School 
Address: 35 South 4th Street 
City: Philadelphia 
State: PA 
Zip Code + 4: 19106-2710 
 

Congressional District, if known: 01 

5. If Reporting Entity in No. 4 is a Subawardee, Enter Name 
and Address of Prime: 
 
Name:  
Address:  
City:  
State:  
Zip Code + 4: - 
 

Congressional District, if known:  

6. Federal Department/Agency: Education, Office of 

Innovation/ Improve 
7. Federal Program Name/Description: Charter Schools 
Program Expansion Grant 

CFDA Number, if applicable: 84.282M 

8. Federal Action Number, if known:  9. Award Amount, if known: $0 
10. a. Name of Lobbying Registrant (if individual, last name, 
first name, MI):  
Address:  
City:  
State:  

Zip Code + 4: - 

b. Individuals Performing Services (including address if 
different from No. 10a) 
(last name, first name, MI):  
Address:  
City:  
State:  

Zip Code + 4: - 
11. Information requested through this form is authorized by title 31 U.S.C. section 
1352. This disclosure of lobbying activities is a material representation of fact upon 
which reliance was placed by the tier above when this transaction was made or 
entered into. This disclosure is required pursuant to 31 U.S.C. 1352. This information 
will be reported to the Congress semi-annually and will be available for public 
inspection. Any person who fails to file the required disclosure shall be subject to a 
civil penalty of not less than $10,000 and not more than $100,000 for each such 

failure. 

Name: Scott Gordon 
Title: Chief Executive Officer  
Applicant: Mastery Charter High School 

Date: 06/10/2010 

Federal Use Only: 

Authorized for Local 
Reproduction 

Standard Form LLL (Rev. 7-

97) 
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 CERTIFICATION REGARDING LOBBYING 

  

 

Certification for Contracts, Grants, Loans, and Cooperative Agreements.

The undersigned certifies, to the best of his or her knowledge and belief, that: 

(1) No Federal appropriated funds have been paid or will be paid, by or on behalf of the undersigned, to any 
person for influencing or attempting to influence an officer or employee of any agency, a Member of Congress, an 
officer or employee of Congress, or an employee of a Member of Congress in connection with the awarding of any 
Federal contract, the making of any Federal grant, the making of any Federal Loan, the entering into of any 
cooperative agreement, and the extension, continuation, renewal, amendment, or modification of any Federal 
contract, grant, loan or cooperative agreement. 

(2) If any funds other than Federal appropriated funds have been paid or will be paid to any person for influencing 
or attempting to influence an officer or employee of any agency, a Member of Congress, an officer or employee of 
Congress, or an employee of a Member of Congress in connection with this Federal contract, grant, loan or 
cooperative agreement, the undersigned shall complete and submit Standard Form - LLL, "Disclosure of Lobbying 
Activities," in accordance with its instructions. 

(3) The undersigned shall require that the language of this certification be included in the award documents for all 
subawards at all tiers (including subcontracts, subgrants and contracts under grants, loans, and cooperative 
agreements) and that all subrecipients shall certify and disclose accordingly. This certification is a material 
representation of fact upon which reliance was placed when this transaction was made or entered into. Submission 
of this certification is a prerequisite for making or entering into this transaction imposed by section 1352, title 31, 
U.S. Code. Any person who fails to file the required certification shall be subject to a civil penalty of not less than 
$10,000 and not more than $100,000 for each such failure. 

Statement for Loan Guarantees and Loan Insurance. 

The undersigned states, to the best of his or her knowledge and belief, that: 

If any funds have been paid or will be paid to any person for influencing or attempting to influence an officer or 
employee or any agency, a Member of Congress, an officer or employee of Congress, or an employee of a 
Member of Congress in connection with this commitment providing for the United States to insure or guarantee a 
loan, the undersigned shall complete and submit Standard Form-LLL, "Disclosure of Lobbying Activities," in 
accordance with its instructions. Submission of this statement is a prerequisite for making or entering into this 
transaction imposed by section 1352, title 31, U.S. Code. Any person who fails to file the required statement shall 
be subject to a civil penalty of not less than $10,000 and not more than $100,000 for each such failure. 
 

APPLICANT'S ORGANIZATION  

Mastery Charter High School  

PRINTED NAME AND TITLE OF AUTHORIZED REPRESENTATIVE

Prefix: Mr.  First Name: Scott Middle Name:  

Last Name: Gordon Suffix:   

Title: Chief Executive Officer 

Signature:  Date: 

_______________________  06/10/2010  

ED 80-0013  03/04  
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  OMB No.1894-0005   Exp.01/31/2011 

 
Section 427 of GEPA 

 

 

NOTICE TO ALL APPLICANTS  

The purpose of this enclosure is to inform you about a 
new provision in the Department of Education's General 
Education Provisions Act (GEPA) that applies to 
applicants for new grant awards under Department 
programs. This provision is Section 427 of GEPA, 
enacted as part of the Improving America's Schools Act 

of 1994 (Public Law (P. L.) 103-382). 

To Whom Does This Provision Apply? 

Section 427 of GEPA affects applicants for new grant 
awards under this program. ALL APPLICANTS FOR 
NEW AWARDS MUST INCLUDE 
INFORMATION IN THEIR APPLICATIONS TO 
ADDRESS THIS NEW PROVISION IN ORDER 
TO RECEIVE FUNDING UNDER THIS 
PROGRAM. 
 
(If this program is a State-formula grant program, a 
State needs to provide this description only for projects 
or activities that it carries out with funds reserved for 
State-level uses. In addition, local school districts or 
other eligible applicants that apply to the State for 
funding need to provide this description in their 
applications to the State for funding. The State would be 
responsible for ensuring that the school district or other 
local entity has submitted a sufficient section 427 
statement as described below.)  

What Does This Provision Require?  

Section 427 requires each applicant for funds (other 
than an individual person) to include in its application a 
description of the steps the applicant proposes to take to 
ensure equitable access to, and participation in, its 
Federally-assisted program for students, teachers, and 
other program beneficiaries with special needs. This 
provision allows applicants discretion in developing the 
required description. The statute highlights six types of 
barriers that can impede equitable access or 
participation: gender, race, national origin, color, 
disability, or age. Based on local circumstances, you 
should determine whether these or other barriers may 
prevent your students, teachers, etc. from such access or 
participation in, the Federally-funded project or activity. 
The description in your application of steps to be taken 
to overcome these barriers need not be lengthy; you may 

provide a clear and succinct  

description of how you plan to address those barriers 
that are applicable to your circumstances. In addition, 
the information may be provided in a single narrative, 
or, if appropriate, may be discussed in connection with 
related topics in the application. 
 
Section 427 is not intended to duplicate the 
requirements of civil rights statutes, but rather to ensure 
that, in designing their projects, applicants for Federal 
funds address equity concerns that may affect the ability 
of certain potential beneficiaries to fully participate in 
the project and to achieve to high standards. Consistent 
with program requirements and its approved 
application, an applicant may use the Federal funds 

awarded to it to eliminate barriers it identifies. 

What are Examples of How an Applicant Might 
Satisfy the Requirement of This Provision? 

The following examples may help illustrate how an 
applicant may comply with Section 427. 

(1) An applicant that proposes to carry out an adult 
literacy project serving, among others, adults with 
limited English proficiency, might describe in its 
application how it intends to distribute a brochure 
about the proposed project to such potential 
participants in their native language. 
 
(2) An applicant that proposes to develop 
instructional materials for classroom use might 
describe how it will make the materials available on 
audio tape or in braille for students who are blind. 
 
(3) An applicant that proposes to carry out a model 
science program for secondary students and is 
concerned that girls may be less likely than boys to 
enroll in the course, might indicate how it intends to 
conduct "outreach" efforts to girls, to encourage 
their enrollment. 

We recognize that many applicants may already be 
implementing effective steps to ensure equity of access 
and participation in their grant programs, and we 
appreciate your cooperation in responding to the 

requirements of this provision.  
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Estimated Burden Statement for GEPA Requirements 

According to the Paperwork Reduction Act of 1995, no persons are required to respond to a collection of 
information unless such collection displays a valid OMB control number. The valid OMB control number for this 
information collection is 1894-0005. The time required to complete this information collection is estimated to 
average 1.5 hours per response, including the time to review instructions, search existing data resources, gather 
the data needed, and complete and review the information collection. If you have any comments concerning the 
accuracy of the time estimate(s) or suggestions for improving this form, please write to: U.S. Department of 
Education, 400 Maryland Avenue, S.W., Washington, D.C. 20202-4537. 
 

Applicants should use this section to address the GEPA provision. 

Attachment: 
Title : 427 of GEPA      
File  : C:\fakepath\427 of GEPA attachment MCS.doc 
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Section 427 of GEPA 

At Mastery Charter School, we operate high quality charter schools for low-income 

youth.  As part of our standard practice we work to ensure access to, and participation, in all our 

programs for students, teachers, and other program beneficiaries with special needs.    Barriers 

recognized under this statute:  gender, race, national origin, color, disability, or age are all 

considered by the Mastery leadership and we believe that our programs and services are fully 

accessible.  This document will address both how we remove participation barriers for students, 

as well as for adult staff, parents, and community members who engage in our programs/schools. 

(1) Adult/ Staff Access:   

Mastery Charter School has made accommodations for disabled staff at our schools.  For 

example, we have a visually impaired math teacher for whom the following accommodations 

are made:  

• Rather than provide a mastery issued laptop, the teacher requested to use her own 

specialized computer with Braille adapted keys and for us to load all our software 

and programs on to her machine.  We did this and set up a compatible docking 

station with large screen in her classroom for her daily use.  

• We arranged for her classroom to be close to one of the first floor entrance as she 

noted that navigating the building on a daily basis would be a burden.  

• We arranged to purchase special, large-print teacher’s guides for her use, and had 

professional development materials reproduced in large print for her. 

• Since her disability was a challenge to her meeting our typical timelines for 

turnaround of feedback on student work, we gave her extended time on all 

feedback and grading to accommodate her vision challenges.  
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While we have no physically handicapped faculty or staff at the present time, we have had 

several, as well as having temporarily handicapped staff due to injury.  All our buildings are 

ADA compliant with ramps and elevators, as well as bathrooms accessible for wheelchair use.  

In cases where a teacher has had a physical disability, we work with him/her to locate their 

classroom in the most accessible part of the building that will not distract from the academic 

program.  For example, if we have a 12
th

 grade teacher with walking limitations and 12
th

 grade is 

on the 4
th

 floor, we will not move the teacher to the first floor, however, we will make sure they 

have easy access to the elevator and will move their classroom closer to the elevator when at all 

possible.   Whenever we host a professional development program off site, we make sure the 

facility is ADA compliant and that special needs of our participants are accommodated.  

 

(2) Student Access:   

The primary ways we comply with ensuring access to our programs for students, regardless 

of disability, is to fully comply with all regulations in IDEA.   

It is the policy of Mastery Charter School that all students with disabilities, regardless of the 

severity of their disability, who are in need of special education and related services, are 

identified, located, and evaluated.  This responsibility is required by a Federal law called the 

Individuals with Disabilities Education Improvement Act of 2004, 20 U.S.C. 1200 et. seq. 

("IDEIA 2004").  Chapter 711 of Title 22 of the Pennsylvania Code requires the publication of a 

notice to parents sufficient to inform parents of children applying to or already enrolled in 

Mastery Charter School of (1) available special education services and programs, (2) how to 

request those services and programs, and of (3) systematic screening activities that lead to the 
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identification, location and evaluation of children with disabilities enrolled in Mastery Charter 

School.  The purpose of this Annual Notice is to comply with the school's obligations under 

Chapter 711 of Title 22 of the Pennsylvania Code.  This Annual Notice is made available both in 

the school’s Parent-Student Handbook and on the school’s website: www.masterycharter.org. 

 

Qualifying for Special Education and Related Services 

Under the Federal IDEIA 2004, there are two steps for a student to qualify for special education 

and related services.  The first step is a finding that the student has one or more of the following 

disabilities that interfere with his or her educational performance: (1) autism or pervasive 

developmental disorder, (2) deaf-blindness, (3) deafness, (4) emotional disturbance, (5) hearing 

impairment, (6) mental retardation, (7) multiple disabilities, (8) orthopedic impairment, (9) other 

health impairment (includes ADD, ADHD, epilepsy, etc.), (10) specific learning disability, (11) 

speech or language impairment, (12) traumatic brain injury, and/or (13) visual impairment 

including blindness.  IDEIA 2004 provides legal definitions of the above-listed disabilities, 

which may differ from those terms used in medical or clinical practice or daily language.  The 

second step in determining eligibility for special education and related services is a finding by 

the school’s multi-disciplinary team (MDT) that the student with one or more of these 

disabilities is in need of specially-designed instruction. 

 

What Parents Can Do If They Think Their Child May Qualify for Special Education 

Parents who think their child is eligible for special education may request, at any time, that the 

school conduct a multi-disciplinary evaluation. Some potential signs of a student having a 

qualifying disability include experiencing years of difficulties in reading, writing or solving 
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math problems, difficulties focusing and concentrating on schoolwork, difficulties sitting still in 

the classroom, and difficulties controlling emotions (such as anxiety and depression) and/or  

behaviors.  Requests for a multi-disciplinary evaluation must be made in writing to the school’s 

Assistant Principal of Special Education.  If a parent makes an oral request for a multi-

disciplinary evaluation, the school shall provide the parent with a form for that purpose. If the 

school denies the parents' request for an evaluation, the parents have the right to challenge the 

denial through an impartial hearing or through voluntary alternative dispute resolution such as 

mediation. 

 

Mastery Charter School’s Systematic Screening and Referral Processes 

Through our systematic screening and referral processes, Mastery Charter School identifies and 

refers for evaluation students who are thought to be eligible for special education 

services.  These screening and referral processes include the initial admissions academic 

placement tests, standardized reading and mathematics assessments, classroom performance, 

benchmark examinations, vision and hearing screenings, and the comprehensive student 

assistance program known as C-SAP.   

 

The school regularly assesses the current achievement and performance of the child, designs 

school-based interventions, and assesses the effectiveness of interventions.  The screening of a 

student by a teacher or specialist to determine appropriate instructional strategies for curriculum 

implementation is not to be considered an evaluation for eligibility for special education and 

related services.  If a concern can be addressed without special education services, or if the 

concern is the result of limited English proficiency or the lack of appropriate instruction, a 
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recommendation may be made for interventions other than a multi-disciplinary team evaluation.  

 

Parents have the right to request a multidisciplinary team evaluation at any time, regardless of 

the outcome of the screening process.  Moreover, screening or pre-referral intervention activities 

may not serve as a bar to the right of a parent to request an evaluation, at any time, including 

prior to or during the conduct of screening or pre-referral intervention activities 

 

If parents need additional information regarding the purpose, time, and location of screening 

activities, they should call or write the school’s Assistant Principal of Special Education. 

 

Evaluation 

Whenever a student is referred for a multi-disciplinary team evaluation, Mastery Charter School 

must obtain written consent from a parent before the evaluation can be conducted. Parental 

consent for an evaluation shall not be construed as consent for their child to receive special 

education and/or related services. In certain circumstances, a surrogate parent may be 

appointed.  A surrogate parent must be appointed when no parent can be identified; a public 

agency, after reasonable efforts, cannot locate a parent; the child is a ward of the State under the 

laws of Pennsylvania, or the child in an unaccompanied homeless youth. The surrogate parent 

may represent the child in all matters relating to the identification, evaluation, and educational 

placement of the child. Reasonable efforts must be made to ensure the assignment of surrogate 

parent not more than 30 days after it is determined that the child needs a surrogate parent. 

 

Under IDEIA 2004, an evaluation involves the use of a variety of assessment tools and 
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strategies to gather relevant functional, developmental, and academic information about the 

child, including information provided by the parent that may assist in determining whether the 

child is a child with a disability and assist in determining the content of the child's IEP. This 

process is conducted by a Multi-Disciplinary Team (MDT) which includes a teacher, other 

qualified professionals who work with the child, the parents and other members as required by 

law. The multi-disciplinary team evaluation process must be conducted in accordance with 

specific timelines and must include protection-in-evaluation procedures.  Mastery Charter 

School does not use any single measure or assessment as a sole criterion for determining 

whether a child is a child with a disability and for determining an appropriate educational 

program for the child. Technically sound instruments are used to assess the relative contribution 

of cognitive and behavioral factors in addition to physical or developmental factors. 

 

The results of the multi-disciplinary evaluation are written in a report called an Evaluation 

Report (ER). This report makes recommendations about a student's eligibility for special 

education based on the presence of a disability and the need for specially designed instruction.  If 

the student’s Multi-Disciplinary Team determines that the student is eligible for special 

education and related services, then a detailed plan for supporting the student in his/her area(s) of 

need over the coming year is written.  This plan is called an Individualized Education Plan or 

IEP and is written so that the child can be successful in school—and then later in life.   

 

Programs and Services for Children with Disabilities 

Mastery Charter School, in conjunction with the parents, determines the type and intensity of 

special education and related services that a particular child needs based exclusively on the 
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unique program of special education and related services that the school develops for that child.  

This program is called an Individualized Education Plan—the IEP—and is different for each 

student.  An IEP Team consists of educators, parents, and other persons with special expertise or 

familiarity with the child. The participants in the IEP Team are dictated by IDEIA 2004.  

 

The parents of the child have the right to be notified of and to be offered participation in all 

meetings of their child's IEP Team. The IEP is revised as often as circumstances warrant but 

reviewed at least annually. The law requires that the program and placement of the child, as 

described in the IEP, be reasonably calculated to ensure meaningful educational benefit to the 

student. In accordance with IDEIA 2004, there may be situations in which the school may hold 

an IEP team meeting if the parents refuse or fail to attend the IEP team meeting. 

 

IEPs generally contain: (1) a statement of present levels of academic achievement and functional 

performance; (2) a statement of measurable annual goals established for the child; (3) a 

statement of how the child's progress toward meeting the annual goals will be measured and 

when periodic reports will be provided; (4) a statement of the special education and related 

services and supplementary aids and services and a statement of the program modifications or 

supports for school personnel that will be provided, if any; (5) an explanation of the extent, if 

any, to which the child will not participate with non-disabled children in the regular class and in 

activities; (6) a statement of any individual appropriate accommodations that are necessary to 

measure the academic achievement and functional performance of the child on State and school 

assessments; and (7) the projected date for the beginning of the services and modifications and 

the anticipated frequency, location and duration of those services or modifications. 
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Special education services are provided according to the educational needs of the child, not the 

category of disability. Types of service that may be available, depending upon the child's 

disability and needs include, but are not limited to: (1) learning support; (2) life skills support; 

(3) emotional support; (4) deaf or hearing impaired support; (5) blind or visually impaired 

support; (6) physical support; (7) autistic support; and (8) multiple disabilities support. 

 

Related services are designed to enable the child to participate in or access his or her program of 

special education. Examples of related services that a child may require include but are not 

limited to: speech and language therapy, transportation, occupational therapy, physical therapy, 

school nursing services, audiologist services, counseling, or training.  Related services, 

including psychological counseling, are provided at no cost to parents. 

 

Mastery Charter School ensures that children with disabilities are educated to the maximum 

extent possible in the regular education environment or "least restrictive environment". To the 

maximum extent appropriate, students with disabilities are educated with students who are not 

disabled. Special classes, separate schooling or other removal of students with disabilities from 

the general educational environment occurs only when the nature or severity of the disability is 

such that education in general education classes, even with the use of supplementary aids and 

services, cannot be achieved satisfactorily. Programs and services available to students with 

disabilities, might include: (1) regular class placement with supplementary aides and services 

provided as needed in that environment; (2) regular class placement for most of the school day 

with itinerant service by a special education teacher either in or out of the regular classroom; (3) 
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regular class placement for most of the school day with instruction provided by a special 

education teacher in a resource classroom; (4) part-time special education class placement in a 

regular public school or alternative setting; and (5) special education class placement or special 

education services provided outside the regular class for most or all of the school day, either in a 

regular public school or alternative setting, such as an approved private school or other private 

facility licensed to serve children with disabilities. 

 

Some students may also be eligible for extended school year services if determined needed by 

their IEP teams in accordance with Chapter 711 regulations. 

 

Beginning not later than the first IEP to be in effect when the child turns 14, or younger if 

determined appropriate by the IEP Team, and updated annually, thereafter, the IEP must 

include appropriate measurable postsecondary goals and transition services needed to assist in 

reaching those goals. Mastery Charter School must invite the child to the IEP team meeting at 

which the transition plan is developed. 

 

Beginning not later than one year before the child reaches the age of 21, which is the age of 

majority for education purposes under Pennsylvania law, the IEP must include a statement that 

the student has been informed of the student’s rights, if any, that will transfer to the student on 

reaching the age of 21. 

 

Services for Protected Handicapped Students, Other Than Special Education Services 

Under Section 504 of the Federal Rehabilitation Act of 1973, some school age children with 
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disabilities who do not meet the eligibility criteria outlined above might nevertheless be eligible 

for special protections and for adaptations and accommodations in instruction, facilities, and 

activities. Children are entitled to such protections, adaptations, and accommodations if they 

have a mental or physical disability that substantially limits or prohibits participation in or 

access to an aspect of the school program and otherwise qualify under the applicable laws. 

 

Mastery Charter School must ensure that qualified handicapped students have equal opportunity 

to participate in the school program and activities to the maximum extent appropriate for each 

individual student. In compliance with applicable state and federal laws, Mastery Charter School 

provides to each qualifying protected handicapped student without discrimination or cost to the 

student or family, those related aids, services or accommodations which are needed to provide 

equal opportunity to participate in and obtain the benefits of the school program and 

extracurricular activities to the maximum extent appropriate to the student's abilities and to the 

extent required by these laws. 

 

These services and protections for "protected handicapped students" may be distinct from those 

applicable to eligible or thought-to-be eligible students. Mastery Charter School or the parent 

may initiate an evaluation if they believe a student is a protected handicapped student. For 

further information on the evaluation procedures and provision of services to protected 

handicapped students, parents should contact the school's Assistant Principal of Special 

Education. 
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Confidentiality of Student Information 

Every effort is made throughout the screening, referral and evaluation process to strictly 

maintain the confidentiality of student information and protect the students’ privacy rights.  The 

student C-SAP referral process is a strictly confidential process.   

 

After a referral and evaluation is conducted, a written record of the evaluation results is 

generated.  This is called an Evaluation Report.  This report may include information regarding 

the student’s physical, mental, emotional, and health functioning through testing and assessment, 

observation of the student, as well as a review of any records made available to Mastery through 

the student’s physician and other providers of services, such as counselors.  Moreover, the 

evaluation report contains “personally identifiable information” of the student.  Personally 

identifiable information includes the child’s name, the name of the child’s parents or other 

family member, and a list of characteristics that would make the child’s identify easily traceable.  

Input from parents is also an information source for identification.   

 

Mastery Charter School protects the confidentiality of personally identifiable information by one 

school official being responsible for ensuring the confidentiality of the records, training being 

provided to all persons using the information, and maintaining for public inspection a current list 

of employees' names and positions who have had access to the information.  Mastery will inform 

parents when this information is no longer needed to provide educational services to a student 

and will destroy the information at the request of the parent.  However, general information, such 

as the student’s name, address, phone number, grades, attendance record, classes attended, and 

grade level completed may be maintained without time limitation. 
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Parents of students with disabilities have a number of rights regarding the confidentiality of their 

child’s records.  The right to inspect and review any educational records related to their child that 

are collected, maintained, or used by the school. Mastery will comply with a request from 

parents to review the records without unnecessary delay and before any meeting regarding 

planning for the child’s special education program (called an IEP meeting), and before a hearing 

should the parents and Mastery Charter School disagree about how to educate the child who 

needs special education and, in no case, take more than 45 days to furnish parents with the 

opportunity to inspect and review the child’s records. 

 

Parents have the right to an explanation and interpretations of the records, to be provided copies 

of the records if failure to provide the copies would effectively prevent parents from exercising 

their right to inspect and review the records, and the right to have a representative inspect and 

review the records. 

 

Upon request, Mastery Charter School will provide parents with a list of the types and the 

location of education records collected, maintained, or used by the school. 

 

Parents have the right to request amendment on their child’s education records that parents 

believe are inaccurate or misleading, or violate the privacy or other rights of the child.  Mastery 

Charter will decide whether to amend the records within a reasonable time of receipt of the 

parents’ request.  If school administrators refuse to amend the records, parents will be notified of 

the refusal and your right to a hearing.  At that time, parents will be given, additional information 
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regarding the hearing procedures and, upon request, Mastery will provide parents with a records 

hearing to challenge information in the child’s educational files. 

 

Parent consent is required before personally identifiable information contained in the child’s 

education records is disclosed to anyone other than officials of Mastery collecting or using the 

information for purposes of identification of the child, locating the child and evaluating the child 

or for any other purpose of making available a free appropriate public education to the child.  A 

school official has a legitimate educational interest if the official needs to review an education 

record in order to fulfill his/her professional responsibility.  Additionally, Mastery Charter 

School, upon request, discloses records without consent to officials of another school district or 

charter school in which the child seeks or intends to enroll. 

 

When a child reaches age 18, the rights of the parent with regard to confidentiality of personally 

identifiable information are transferred to the student. 

 

If parents need additional information regarding the Mastery Charter School’s policy on 

educational records and confidentiality, they should call or write the school’s Assistant Principal 

of Operations. 

 

A parent may file a written complaint alleging that the rights described in this notice were not 

provided.  The complaint should be addressed to: 

 

 Pennsylvania Department of Education 
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 Bureau of Special Education 

 Division of Compliance 

 333 Market Street 

 Harrisburg, PA  17126-0333 

 

The Department of Education will investigate the matter and issue a report of findings and 

necessary corrective action within 60 days.  The Department will take necessary action to ensure 

compliance is achieved. 

 

 

Complaints alleging failures of Mastery Charter School with regard to confidentiality of 

personally identifiable information may also be filed with: 

 

Family Policy Compliance Office 

U.S. Department of Education 

400 Maryland Avenue, SW 

Washington, D.C. 20202-4605 
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Abstract:  Mastery Charter School Expansion 

 Mastery Charter School is a college preparatory K-12 charter school network serving 

predominantly low-income (84%), minority students (95%) in the high-crime urban communities 

of Philadelphia.   Our expertise is in turning around formerly failing public schools and 

converting them to excellent charter schools.  Mastery schools are created around the vision that 

we exist to close the achievement gap and deliver break-through results for all children in the 

communities we serve.  Under this model, Mastery was named an Exemplar Charter School by 

the U.S. Department of Education (1 of 15 nationally), earned the EPIC award for value-added 

growth two of our campuses in 2009 (only 2/21 charter school winners nationally), and meet or 

exceed the state average in math and Reading by year four of operation at every school.   

 The Mastery Charter School Expansion grant will support the creation of 15 new high-

quality Mastery charter schools serving more than 8,500 additional students in the cities of 

Philadelphia and Camden between Fall 2010 and Fall 2014.  Grant funds will be used to support 

one-time start up costs associated with the planning year and first two years of operating each 

new school.  Based on the Mastery financial model, each school becomes fiscally sustainable on 

per pupil dollars by the end of their third year of operation.  A small portion of grant funds will 

also be used to ramp up Central Office support of the new schools through enhanced teacher 

training and new teacher coaching programs as we add more than 145 new teachers each 

academic year for the next five years.   Resources will be developed to document Mastery’s 

capacity building initiatives over the next five years so that other charter operators nationally can 

use these tools in planning expansion efforts.  Mastery’s Office of Innovation will provide 

administrative oversight for the expansion project and ensure that objectives are achieved in a 

timely and efficient manner.   
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PROJECT NARRATIVE:  Absolute and Competitive Preference Priorities  

Absolute Priority #1:  ���� Condition Met 

Mastery Charter School is a network of high-performing charter schools in Philadelphia, 

Pennsylvania.  We currently operate four charter schools in the city with three new charters 

opening in September 2010, to bring our total to seven schools for 2010-11.  We have an 

approved charter in New Jersey and plan to open our first school in Camden, New Jersey in 

September 2011, in addition to two more “turnaround” charters under the School District of 

Philadelphia’s Renaissance Schools initiative to transform failing public schools in the City.  We 

will open nine (9) additional charters during academic years 2012-13, 2013-14, and 2014-15 in 

the Philadelphia/Southern New Jersey region, bringing our total number of schools to 19 with 

more than 9,000 low-income, minority students enrolled by fall 2014.    

 Mastery Charter Schools are known for quickly erasing the achievement gap for low-

income minority schools.  All four of our charters opened between 2001 and 2007 meet or 

exceed the state average in tested grades for reading and math.  This achievement is most 

impressive in our three turnaround middle schools where we took over failing School District of 

Philadelphia middle schools, converted them to grade 7-12 charters, and within three years had 

closed the achievement gap for our students  – the same low-income, underserved minority 

students who were enrolled in these failing schools prior to the Mastery takeovers.    Evidence of 

our success as shown in state standardized test results over time can be found in Part A of the 

Project Narrative and in Section 5: Other Attachments – Student Academic Achievement.     
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In addition to our strong track record of success with student achievement, are schools 

are also known as being safe for students and their families.  In the City of Philadelphia, where 

there are more federally recognized Persistently Dangerous Schools than in any other city in the 

nation, and where one of our turnaround schools was the second most violent public school in 

the state prior to Mastery’s takeover, Mastery Charter Schools experience almost no incidences 

of violence on or around school grounds (3 per 100 students per year compared to 16 per 100 

students per year in these schools prior to Mastery turnaround).  In fact, our “high expectations” 

culture sets the tone that violence is not acceptable and we have never employed school police 

officers or used metal detectors in our schools.  All faculty and staff are involved in reinforcing 

our positive school culture and we use a system of Restorative Practices in response to any 

violations of our Student Code of Conduct.  

We also have a history of sound fiscal management as evidenced by clean fiscal audits 

each year since our operation and we have no knowledge of any statutory or regulatory 

compliance issues that could lead to the revocation of our charters by the state or the issuing 

authority.   

Competitive Priority: #1:  Low-Income Demographic  ���� Condition Met  

 Mastery Charter Schools serve a predominantly low-income minority demographic.  In 

our current seven schools,  have an average of 80.51% students who qualify as low-income 

defined in this grant solicitation based on data on children eligible for free or reduced-price 

lunches under the National School Lunch Act as shown in Table 1.1 below.   

Table 1.1:  Percentage of Students Enrolled Eligible for Free or Reduced Price Lunch 
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Lenfest 
(2001) 

Thomas 
(2005) 

Shoemaker 
(2006) 

Pickett 
(2007) 

Mann 
(2010) 

Harrity 
(2010) 

Smedley 
(2010) 

69.75% 67.70% 70.19% 87.50% 84.20% 90.20% 94.00% 

In our application we describe our expansion plan to grow from four charters in 2009-10 

to 19 charter schools in Philadelphia and Southern New Jersey by September 2014.   Since we 

have not yet identified the exact student population of the future schools other than the three 

opening in September 2010, our track record in serving only students in low-income, 

underserved communities must serve as a proxy for our future student population.  We will not 

seek, or seek grant funding for, any schools where the low-income student population is lower 

than 60%.  In Philadelphia, our new charters are coming from the School District of 

Philadelphia’s Renaissance Schools Turnaround Initiative.  At present, 76% of all students in 

Philadelphia’s public schools meet the criteria for low-income, however, in the Renaissance 

eligible schools, this number is an average of 86%.  We would only be taking over new charters 

from this pool, therefore we are guaranteed to meet the low-income threshold for this grant for 

new Philadelphia charters.  Our charter schools in Camden, New Jersey will serve a similarly 

impoverished student population, where fully 60% of the residents of the City currently receive 

welfare, and two in every five residents lives below the United States poverty line in 2010.    

Sadly for the communities we serve, it is not difficult for the families or their children to meet 

the low-income thresholds for poverty as stated in the Charter Schools Program grant.   

Competitive Preference Priority 2 –- School Improvement  -- ���� Condition Met 

 The expansion of Mastery Charter Schools in Philadelphia is a part of the School District 

of  Philadelphia’s “Renaissance Schools” plan to close and reconstitute low performing schools 

over the next five years.  In Section 2: Letters of Support, there is a letter from the School 
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District of Philadelphia confirming Mastery’s current and future role in turning around failing 

schools in Philadelphia as part of their School Improvement strategy.   The School District of 

Philadelphia has been identified by the State of Pennsylvania as the LEA with the most schools 

statewide identified for improvement, corrective action, closure, or restructuring under section 

1116 of the ESEA.   Mastery takeovers of District schools under the Renaissance plans include 

only Tier I schools per the School Improvement Grant guidelines published on December 10, 

2009 and they follow the federally approved “restart model” for converting failing schools to 

charters.   

 In 2009-10, the School District of Philadelphia created a School Performance Index 

(SPI) to determine how District schools were doing compared to one another beyond simply 

using AYP status.   Each school received a score of 1-10 (10 being lowest) in each of two 

categories:  (1) overall rank compared to all schools District-wide (10 decile bands) and (2) 

overall rank compared to the 10 most similar schools by grade configuration and student 

demographics (poverty, minority student subgroups, Special Education, and ELL students).  The 

SPI is weighted by school in three areas:  

• Student Progress (50%) – Individual student PSSA growth year over year 

• Student Achievement (40%) – Achievement Gap, PSSA Proficiency and Below Basic 

Levels for subgroups (low income, African American or Latino, Special Education, 

English Language Learners) 

• Student Engagement/Parent Satisfaction (10%) – Student Attendance, parent 

satisfaction results (survey)  

Between 2010 and 2014, the School District’s Strategic Plan calls for closing at least 35 schools 

with a 10/10 score on the SPI and either turning them around in-District or turning them over to 
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charters.  Evidence of demand for Mastery charters is real:  this spring, five Philadelphia school 

communities voted to become Mastery schools, however, our fiscal and human capital capacity 

only allowed for us to take over three schools in Fall 2010.  Documentation of the votes from the 

three schools matched with Mastery, the members of these councils, and their rationale for 

selecting Mastery has been included in Section 2:  Letters of Support.    This fall we will reopen 

these schools as charters with 98% new faculty, all new administration, new books, materials, 

and curriculum, and a physical makeover to the facility.  We will follow our successful 

turnaround strategy and expect nothing less than stunning success in year one and to close the 

achievement gap in each school by year three.  Mastery has now been pre-approved to compete 

for all Renaissance eligible schools through 2014 and we are planning for these charter 

conversions as a key to our expansion strategy as the path to new charters has been expedited by 

the School District for any charter operator taking over a Renaissance school.   

 

Competitive Preference Priority 3 –- Matching   ���� Condition Met 

 The New Schools Venture Fund and a private philanthropist have agreed to provide up 

to $2,000,000 or 25% of the total grant award in matching funds, based on a final award from the 

U.S. Department of Education to Mastery Charter School.  A letter of verification from each 

funder has been included in Section 2: Letters of Support of this application confirming both the 

dollar amount and their commitment to transfer the funds to Mastery Charter School at the time 

any award is announced by the U.S. Department of Education.   
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Project Narrative   

SECTION A:  QUALITY OF THE ELIGIBLE APPLICANT 

Mastery’s Turnaround Success – Closing the Achievement Gap 

Mastery Charter School has created an effective model for turning chronically low-

performing District schools into successful charter schools. In 2005, 2006, and 2007 we took 

over the managements of three unsafe, failing District middle schools with predominantly low-

income, minority children and converted them to Mastery charter schools.  Test scores on the 

PSSA (Pennsylvania State Standardized Assessment) in those schools have increased an average 

of 52 points in math and reading across both 7th and 8th grades.  Two of the schools have closed 

the achievement gap in math and reading at the 8th grade level and third, most recent, turnaround 

has done so in math and is a few points away in reading.    As a result of these successes, 

Mastery has been recognized as a national model for school turnarounds.  In 2005 the U.S. 

Department of Education recognized Mastery as an “exemplar charter school,” and in fall 2009 

Secretary Duncan visited and lauded the Mastery Shoemaker campus and the Department of 

Education cited Mastery as the national example for its “restart” turnaround model.   

In 2010, Mastery Thomas, Mastery Lenfest, and Mastery Shoemaker Campuses were 

three of just 21 schools across the country to earn the EPIC (Effective Practice Incentive 

Community) Award, a federally supported program to recognize charter schools that demonstrate 

the highest value-added student gains each year.  Shoemaker was recognized as the highest value 

added middle school in the country.  Pickett, our most recent turnaround, was a runner up in the 

PR/Award # U282M100039 e1



3 

 

EPIC competition.  Taken together, these honors indicate that Mastery is able to consistently 

produce breakthrough results through its systems and programming. 

Mastery’s Success with Educationally Disadvantaged Students 

The students enrolled in Mastery schools are predominantly low-income (84.79% as 

evidenced by eligibility for free or reduced-price lunch),  from underrepresented minority groups 

(90.82 African American), and were performing an average of two years behind grade level in 

reading and math when they started at Mastery .  As can be seen in Exhibit A-1, Mastery enrolls 

these students in their formerly failing schools and transforms them into high achieving students.   

Exhibit A-1 shows our three turnaround schools’ growth over time as measured against 

the School Distict of Philadelphia test averages (lower dotted line) and the Pennsylvania state 

averages (higher dotted line) in 2009.  Both our Thomas and Shoemaker turnaround schools 

(started in 2005 and 2006 respectively) have both already exceeded the state averages in reading 

and mathematics.  Our Pickett campus, only in operation for two years as of the 2009 state 

testing period, was within 5 percentage points of the state average – exceeding the trajectory to 

beat the state average within four years.    While Pickett is our newest school and not yet our 

most accomplished, we are highlighting their results in this section of the narrative in detail as an 

example of how quickly and how well Mastery has been able to effect a total school turnaround.  

Pickett’s accomplishments are all the more impressive when one considers the school’s 

remarkably low performance pior to Mastery take over in 2007.  Prior to Mastery’s turnaround, 

Pickett had a 21% student attrition rate from September to June, 14 incidents of school violence 

reported to the state for every 100 students enrolled, 86% daily attendance, and fewer than 10% 

of the students in 7th grade  
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Exhibit A-1:   Mastery Charter Turnaround Performance Growth 2005-2009  
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proficient in either reading or math.  In just two years of operation, 7th grade scores have risen 54 

percentage points in math and 49 percentage points in reading, far exceeding the School 

District’s average and now within five points each of the state averages for this grade level.  

Under Mastery, our student attrition rate decreased to 10% by 2010, school violence decreased to 

2 incidents for every 100 students enrolled, and daily attendance is up to 94%.    The school’s 7th 
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grade class continues to be fed by two District elementary schools in the same low-income, high-

crime neighborhood as before the turnaround.  In fact, the school’s student demographics are the 

same three years after the turnaround as before (99% African American, 86.4% low-income, 

22% special education), yet as a group these students are now mataching the performance of 

many of their peers in affluent, predominantly-white suburban schools in our region.   

 One other educationally disadvantaged group we must mention here is special education 

students.   Mastery serves special education students at all campuses and the academic 

achievement of these students has skyrocketed under Mastery’s management.  For example, at 

the Pickett Campus (which has a 22% special education population) the percentage of 8th grade 

students scoring below basic decreased from 47% in 2007 before Mastery to 13% in 2009 under 

Mastery.  We have a dedicated Director of Special Education guiding all Mastery schools and 

plan to undergo a large-scale assessment and enhancement of our Special Education program in 

2010-11.   In Section B of this narrative, we provide more detail on PSSA growth for special 

education students Network-wide.   

To respond to this grant’s requirement to provide comparison data on schools 

demographically similar to Mastery schools, we have provided information on the School 

District of Philadelphia’s SPI – School Performance Index (see pages iv-v of the Competitive 

Priorities Section attached to this application) ranking system.   The SPI ranks schools into 

deciles based on student test scores and growth.  The District compares schools both to the 

District as a whole and to a subset of 10 demographically similar schools.  Under the District’s 

“Renaissance Schools Initiative” only schools that are in the bottom 10% of all District schools, 

are in the bottom 10% of demographically similar schools, and that have been in Corrective 
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Action under No Child Left Behind for at least five years will be eligible to be converted to 

charter school for turnaround.  Thus Mastery’s future new turnaround charters will absolutely 

enroll low-performing students who live in high need communities.  Individual school 

performance data charts documenting our success are available for review in Section 5: Student 

Academic Achievement.   

The Mastery Academic Model 

 In the qualifications section we will detail how our educational program will be 

implemented in the future new schools to enable all students (including all educationally 

disadvantaged students)  to meet challenging state and college-ready standards.  Few education 

challenges are more complex than successfully turning around low-performing schools.  Mastery 

has succeeded in this complex task, developing a successful instructional and management 

model and replicating that model in three of the most violent and low-performing middle schools 

in Philadelphia.   

To do this, Mastery has developed sophisticated systems and a network infrastructure  around 

four core competencies as detailed in Exhibit A-2:  Teacher Training and Coaching; School 

Leadership; District-level Human Resources; and Academic Management Systems.  Excellence 

in these four core competencies ensure consistent, successful replication because we believe they 

are the key drivers of school success.       

Teacher Training and Coaching: Mastery clearly defines and measures quality instruction.  We 

provide intensive supervision, coaching, and ongoing professional development for teachers to 

ensure there is quality instruction in every Mastery classroom.  Key initiatives include:  
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EXHIBIT A-2:  Mastery Core Competencies  
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• Mastery Instructional Standards: Mastery’s instructional standards are intended to 

describe quality instruction and provide a common language for best teaching practices.  

The standards were developed from three primary sources; 1) the work of  Madeline 

Hunter, an icon of the pedagogical field from the mid 80’s, 2) Doug Lemov’s technique-

driven framework as described in his recent book “Teach Like A Champion”, and 3) best 

practices from master Mastery teachers.  The Instructional Standards are organized by 

five standards :  1) Objective Driven Approach, 2) Classroom Systems, 3) Instruction, 4) 

Student Motivation, and 5) Rigorous Engagement.  Each standard includes a series of 
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strands that describe both student outcomes and teacher actions in clear, concrete and 

observable language.  The complete standards are included in Section 7: Other 

Attachments of this application .  Teachers are observed between at least 10 times per 

year and all feedback is summarized in mid-year and end of year formal evaluations .  

There are three means of observation at Mastery: :  

o Quick Visit (QV):  These occur five (5) times per year and are short, five-minute 

informal observations on one of the 5 instructional standard strands.  All QVs are 

unannounced;  

o Targeted Observations:  These unannounced observations occur 3-4 times per 

year (once or twice each semester), last 20 minutes each and focus more deeply 

on an entire instructional strand.  For example, if the principal or other 

instructional leaders is looking at standard #5 “Rigorous Engagement”,  s/he will 

focus on the student outcome of “work hard” and the teacher actions of 

“instructional density, release of responsibility to students, grabbing engagement, 

and high order engagement” to gauge teacher mastery of the standard.   

o Formal Observations:    Formal observations occur twice per year for advanced 

and master level teachers, and three times per year for associate and senior 

associate teachers.  (Note: More detail on teacher levels at Mastery can be found 

Section 7: Other Attachments in the Teacher Handbook, which details all teacher 

levels).   These observations cover an entire class period including a review of the 

teacher’s lesson plan for that day and samples of evaluated student work.   

Teachers receive written and verbal feedback after every observation and are active 

participants in discussing and analyzing the feedback.  The high volume of rigorous 
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evaluations is supported by both school-level leaders and centralized Mastery instructional 

coaches.  In addition to the principal, each campus has an Assistant Principal for Instruction 

whose primary role is to supervise and coach teachers, as well as one or more Apprentice 

School Leaders (individuals who spend the year learning Mastery systems so they can step 

up to an Assistant Principal or Principal role the following year) ) who also assist with 

teacher observations and coaching.  Finally, Master teachers within each school also coach 

more junior teachers. This team of professionals is rigorously trained on the observation 

protocols and evaluation rubrics and focuses on ensuring teachers master the instructional 

standards.  Finally, instructional coaches based out of the Mastery network office are 

allocated to each campus to coach and train teachers.    

• Coaching: All Mastery schools provide individualized 1:1 coaching for new teachers.  

The coaching focuses on the Instructional Standards and how to use data to drive 

instruction.  Each new teacher participates with their coach for six, intensive weeks, after 

which the coaching team determines which new teachers need ongoing 1:1 coaching or 

an individualized training plan .  Coaches are extensively trained by Mastery so they can 

provide consistent messaging on the instructional standards and evaluation rubrics.    

• Professional Development:  All teacher training sessions are designed by the principal 

and school leadership team, with the support of the Mastery network office instructional 

team.  School leaders use their teacher observation and student performance data to select 

professional development topics, create trainings, and deliver timely sessions relevant to 

teacher and student needs.  Mastery has built a library of professional development 

content on each sub-element of the Instructional Standards so that when a school 

determines that their teachers are struggling with a particular practice, Mastery can easily 
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build an effective training to meet that school’s need.  The library includes facilitator 

outlines, copies of resource materials, and video vignettes of actual Mastery teachers 

showing best practices.  To customize their professional development, school leaders 

modify the materials and include teachers from their campus who are experts on the 

highlighted practice to deliver the most relevant training possible.   Time is set-aside for 

professional development at Mastery schools -- every Wednesday school ends early so 

teachers can have two hours of professional development and team planning.    Mastery’s 

Professional Development and Coaching Division spearheads our training and coaching 

efforts and is continually learning and sharing best practices from Master teachers at all 

Mastery schools as well as those from other highly effective schools nationwide.  .  

School Leadership:  Mastery believes that successful schools require both great teachers and 

great school leaders .  As with teachers, to ensure great leaders at every Mastery school, we have 

invested heavily in creating leadership standards and a training and coaching infrastructure to 

support school leaders.  Key initiatives include: 

• Apprentice School Leaders: One year prior to opening a new Mastery school, we hire a 

cohort of Apprentice School Leaders (ASLs).  This allows us to have a “bench” of future 

principals and assistant principals who have been trained in the Mastery model.  When 

we open new schools, ASLs are ready to step up and serve as leaders. We piloted the 

ASL model in 2009-10 and it enabled us to staff the leadership teams at the three new 

charter schools scheduled to open in Fall 2010 with 80% internal ASL trained staff.    The 

ASL program was piloted with private grants and this application seeks support for the 

ASL program going forward to fuel our growth plan.    
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• Management Standards:  As with instruction, we believe the foundation for effective 

training and coaching of school leaders is clearly defining what Mastery management is.  

Mastery has created a series of management standards that describe some of the key 

management skills we believe effective school leaders require.  The Mastery Network 

Office has created trainings on each of these management standards and is beginning to 

create a common language and resource library for school leaders.  These trainings are 

delivered as part of new school leader orientation and throughout the year.  As will be 

described below, school leaders’ management effectiveness is evaluated using these 

standards as a framework. 

• Leadership Coaching:  Mastery believes that, like teachers, leaders develop through close 

supervision, feedback, and coaching.  To ensure school leaders receive this type of 

ongoing support, we have created Regional Directors who supervise and support up to six 

Mastery schools and their leadership teams.  The role of the Regional Director is to 

provide hands-on supervision and support – primarily to the school principals but also the 

larger leadership teams – through regular school walk-throughs, data reviews, and 

management team observations.  Mastery has intentionally created a relatively low 1:6 

Regional Director to school ratio because we believe that effective coaching requires 

deeply engaged supervision.   

District-Level Human Resources:  To successfully scale, we believe we must have effective and 

transparent systems to recruit, retain, and promote the best talent.  This includes: 
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• Recruitment Team: As we have expanded our charter network, we have expanded our 

Talent Development department to recruit staff who fit with the Mastery model.  We 

have created a rigorous screening process including resume filter, phone interview, live 

interview, and demonstration lesson in front of Mastery students.  This fall, we are 

doubling in size as an organization (from 4 schools with 2,000 students to 7 schools with 

4,100 students).  To do this, we hired three new leadership teams and 140 new teachers.  

We have built the capacity to be able to bring in a large numbers of quality new staff each 

year.  We will continue to develop our human resources infrastructure as we grow rapidly 

over the next five years.     

• Performance Based Compensation/Promotion:  We believe to effective scale Mastery, 

we must ensure that pay and promotion must be aligned with outcomes and effectiveness.  

Consequently we have crated performance-based compensation systems for both teachers 

and school leaders.  These systems align expectations, professional development and 

support, and pay with student outcomes.  The performance-based nature of the systems 

enable us to attract and retain the best teachers and leaders, support and improve 

struggling staff members, and exit non-performers.  In the aggregate, the systems nurture 

a culture focused on results.  The systems work as follows: 

o Mastery’s pay scale for teachers is organized around four professional “levels:  

Associate, Senior Associate, Advanced, and Master.   Most teachers enter 

Mastery at the Associate or Senior Associate level.  Teachers have annual 

contracts and receive an annual raise within each level or promotion to the next 

level based on three criteria:  1) their student’s academic growth and achievement, 

2) instructional quality as measured by observations using the Mastery 
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Instructional Standards, and 3) mastery values.  Teachers can receive pay 

increases significantly higher than they could receive in a traditional “step” pay or 

receive only minimal increases (or even contract termination).  We have found 

that the system engenders a culture focused on results and ongoing professional 

development and reflection.   

o Mastery school leaders’ compensation is designed similar to system we employ 

with teachers.  Pay scales for leaders are organized around three “levels”: Senior, 

Advanced, and Master.   Leaders receive an annual raise within each level or 

promotion to the next level based on three criteria:  1) school outcomes including 

students’ academic growth and achievement, school culture metrics, etc. 2) 

management quality as measured by feedback from staff and supervisor using the 

Mastery management standards as a guide, and 3) Mastery values.  Like teachers, 

leaders can receive pay increases significantly higher than they could receive in a 

traditional “step” pay or receive only minimal increases (or even termination).  

The system engenders a results focused culture that reinforces our motto: 

“Excellence. No Excuses.”   

• Human Resources Information System (HRIS) – Mastery’s HRIS enables us to link 

student performance to teacher performance and pay systems.  It also allows us to collect 

and report accurate data on teacher retention, performance, evaluation, and feedback.  As 

we grow, this system will be critical to scaling our Human Resources capacity.   

Academic Management Systems:  Mastery’s fourth core competency is the systems that support 

and enable instruction in the classroom including:   
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• Curricula and Assessments – Over the last nine years, Mastery has developed robust 7-12 

curricula and assessments.  Mastery curricula is aligned with Pennsylvania state standards 

and we are already looking at the new Common Core to ensure our students are meeting 

these standards at each grade level in each subject.  This year we will open our first 

elementary schools, and to ensure quality curricula at that level, , we partnered with 

Achievement First (an award-winning charter school operator recognized by the U.S. 

Department of Education for the success of their elementary schools in closing the 

achievement gap).  Using Achievement First materials as a base, we have developed robust 

K-6 curricula and assessments. We review our curricula each year in light of student results 

to constantly revise and improve materials to ensure we offer the most rigorous, engaging 

curricula to achieve breakthrough results with our students.   

• Benchmarks and Predictive Exams – To measure students learning and provide actionable 

data for teachers, Mastery has created a comprehensive series of benchmark assessments – 

each aligned with a specific subset of Pennsylvania standards that the curricula covers in a 

given six week report period.  Each question in the benchmarks are aligned with a specific 

standard so teachers can use the results to identify which students are not mastering which 

specific standard.  Mastery has developed and refined its benchmark assessments over the 

last five years in reading, math, writing, science, history/social studies, and Spanish at every 

grade level.  Mastery’s instructional model revolves around teachers’ use of benchmark (and 

other assessment) data to drive planning and daily instruction.  Mastery has also developed a 

“portfolio” of teacher designed key assignments, authentic assessments, and summative unit 

assessments that have been tested and vetted across the Mastery system.  Together with the 

benchmark assessments they provide the backbone for Mastery’s academic system.   
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• Mastery Value Added System (MVAS) – While Mastery has used student achievement data 

to understand teacher performance for several years, we have recently built and launched a 

value-add system to be able to understand actual growth for students with different incoming 

levels.  While this is extremely valuable in helping us understand which teachers are making 

the most gains with students over the course of a year, it is also an actionable tool so that 

teachers can alter lesson plans daily or weekly based on student progress in their subject area.  

Sample classroom-level data from MVAS is included in Section Seven: Other Attachments.   

The Mastery Model in Practice at Each School – What Does it Look and Feel Like?  

 Mastery’s entire school program is derived from our mission statement:  

All students learn the academic and personal skills they need to succeed in higher education, 

compete in the global economy, and pursue their dreams. 

We believe that educational inequity is the most pressing social problem facing our 

country—the civil rights issue of our day.  Mastery exists to solve the problem.  We believe it is 

imperative that every child receives a quality, college-preparatory education.  Mastery insists on 

high expectations and high support so all students can achieve success.  We live by our motto: 

“Excellence.  No Excuses.” 

  Our middle and high school design is based upon the program we have successfully 

implemented over the last 5 years at our Thomas, Shoemaker, and Pickett turnaround schools.  

Our elementary school design has been developed based on our partnership with the 

Achievement First Charter Network.    Over the last year, we have traded curricula with 

Achievement First, learned their school design, and trained Mastery leadership on site at their 
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elementary schools.  This training included placing Mastery staff and Apprentice School Leaders 

at Achievement First Schools for 3 month apprenticeships during the academic year.   

Key Elements of Mastery Schools 
 
 There are six key design elements common to our elementary and high school models:  

1. High Expectations School Culture:  A positive, orderly, achievement oriented school 

culture is paramount to a successful school turnaround.  Mastery intentionally fosters a 

“success through work hard” culture.  We create an achievement-focused school culture by 

sweating the small stuff while fostering meaningful, personalized relationships between 

students and adults.  Our school culture program includes:  

• School Culture Team & Relationship-Driven Security:  A dedicated team including 

Director of School Culture, Deans of Students and Social Workers, is responsible 

establishing quality, personal relationships between students and adults – the most 

effective way to create and maintain a safe school environment.   

• Restorative Practice & Non-Violence:  Mastery disciplinary systems focus on 

relationships and raise attention to the harm done to victims, offenders, and the overall 

community.  Non-violence is an ongoing school theme.  

• College Focus:  Beginning in kindergarten, Mastery constantly delivers the message: 

“you are going to college.”  In high school, all students take an SAT prep course and 

college-readiness course.   

• School-Wide Behavior Systems:  All teachers adopt school-wide classroom behavior 

systems that provide immediate feedback to students for positive and negative behavior.   
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• School Values & Code of Conduct: Mastery’s mission statement and values (elementary 

level) or code of conduct (middle-high level) serve as the foundation of our school 

culture and disciplinary system.   

• School Culture Rituals and Programs: These include uniforms, community meetings, 

classroom circles, and award systems.  

• Mastery Grading & Promotion: Traditional A thru F grading is not consistent with 

Mastery’s goal of ensuring all students master the skills and knowledge they need.  

Instead, in grades 7 through 12,  Mastery uses a “Mastery” and “Incomplete” system.  

Students “Master” a course by attaining a grade of 76% or above.  Anything less is 

considered “Incomplete” and must be revisited. Middle and High School courses are 

typically a year in length and comprised of two semesters.  Each semester is worth one 

credit.  Any credit that is not mastered must be made up in summer school.  If a student 

misses four of the eleven yearly credits, or if they fail a summer school course, they are 

retained and must repeat the grade the following year.  This mastery-based promotional 

structure has been effective in motivating students.    

• High School Internship :  10th grade students must complete an 18-week internship in a 

local business or workplace that occurs each Wednesday from 1-5pm.  Before the 

internships, students receive instruction on workplace culture, beginning with how to 

shake hands and ending with interviews with real employers.  Internships occur at a 

variety of organizations including law firms, hospitals, after-school programs, 

restaurants, technology and financial services companies.   We recently moved the 

internship component from 11th to 10th grade as our students and staff noted a need to 
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connect career trajectories to the college admissions process that is heavily focused in 

11th grade.   

2. Aligned Curriculum & Assessments – 

Our academic program was designed by starting with the end point – the knowledge, 

academic and personal skills that students must learn by graduation in order to be prepared 

for higher education and the global economy.  We then back mapped these skills by grade 

level and subject down to kindergarten.  Mastery embeds Pennsylvania standards into each 

grades’ curricula with each grade strategically and sequentially building upon the skills 

mastered in the previous grade.  Each grade level is defined by the measurable learning 

outcomes that students will learn and achieve.  Grade level standards are then sub-divided 

into six week report periods with each period covering a specific set of skill standards and 

students’ learning of those standards assessed by our benchmark exams six times per year.  

We have adopted this intentional, focused, standards-based approach because it clarifies for 

teachers and students the skills and content that need to be taught and mastered . Nothing is 

left to chance.  It ensures coherence and consistency across classrooms to support student 

learning.   

3. Outstanding Teachers – described in detail on pages 6-10.  

4. Data-Driven Management & Instruction  --  Data systems are described on pages 13-15 

and copies of our Mastery Value Added System reports are included in Section 7 attached to 

this application.   Mastery uses data on a constant basis to drive every decision from the 

individual student, classroom, school, and network level.  As was described earlier, 

assessment data drives instructional planning and delivery.  While teacher use of 

instructional data systems is one key to our success, we also believe in using data to drive 
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operational decisions related to human resources, fiscal stability, and facility planning.  One 

of our core values as an organization is continuous improvement and we are committed to 

using all forms of data to improve practice.   

5. Literacy Focus:  Mastery believes the foundation of student achievement is reading.  The 

National Research Council has found that “Academic success, as defined by high school 

graduation, can be predicted with reasonable accuracy by knowing someone’s reading skill at 

the end of 3rd grade.”1  Perhaps the biggest challenge in turning around a low performing 

school is addressing students’ reading deficits.   

At the K-2 level, Mastery dedicates three 50 minute periods daily to reading instruction 

in addition to a dedicated read aloud block and writing class.  Every two K-2 classrooms has 

a shared literacy teacher and utilize self-directed computer-based instruction so the classroom 

can be subdivided into small reading groups of 8-10 students. Students rotate between 

Reading Mastery, Guided Reading , and Destination Reading software.  Students are 

homogenously grouped so that teachers can target the specific learning needs of students.  

After initial student placement testing, students work in fluid groups that are constantly 

reassessed to ensure proper placement 

 From grade 3-5, students continue with Reading Mastery and extend into literature study, 

language and word study, and a writing class.  In grades 6-12 the curricula is primarily novel 

based.  Students with significant reading deficits will receive an additional targeted 

intervention block that may include Corrective Reading by SRA McGraw Hill, Rewards by 

Cambrium Learning, or AMPS Reading System by Pearson.    

                                                           
1 National Research Council (1998) http://www.ed.gov/inits/americareads/ReadDiff/ accessed on 12/14/04. In 
addition, in his review of high-performing, high poverty schools, Samuel Casey Carter, concludes that a laser focus on 
basic literacy and math in the early years of schools was a central commonality among high-performing elementary 
schools.   Casey, Ibid., p. 28. 
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6. Comprehensive Student Supports 

• Scaffolded Course Structure:  Multiple Entry Points, Single Exit:  In a school turnaround, 

we recognize that students will be at dramatically varying skill levels – from functionally 

illiterate to above grade level.  At the middle-high level, this wide skill disparity can be 

particularly challenging.  To effectively meet students at their incoming skill levels, we 

offer multiple course options in 7th-12th grades.   

 Students with lower reading skills receive coursework that is specifically designed 

to accelerate reading skills.  Similarly, in math, high school students who are significantly 

below grade level take a year of pre-algebra or remedial math and the following year 

move on to the next level math course.  Our goal is by their third year at Mastery, all 

students are engaged in the same grade-level appropriate rigorous pre-college coursework  

 To ensure students catch up quickly, these accelerated entry-level “ramp-up” 

courses are typically limited to 20 students or less per class.  This structure ensures that 

all students get the support they require and receive the college preparatory coursework 

they need. 

• Support For Struggling Students:  Our six week benchmarks allow us to identify 

struggling students before they fall too far behind.  Struggling students receive 

differentiated instruction, additional tutoring, or pull-out support.   Students that are 

identified as having a persistent barrier to their academic success, despite early school 

supports, are referred to the Student Assistance Program (SAP) team.  The SAP team is 

responsible for evaluating the issues and identifying supports and services to aid the 

student in overcoming these barriers. 

• Social-Emotional Skills Instruction. Mastery believes social-emotional skills can be 
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explicitly taught and nurtured.  At the elementary level we use curricula from the 

Responsive Classroom and The Incredible Years to teach these skills.  At the middle and 

high school level, students take social emotional courses (daily in 9th grade, twice weekly 

in other grades) taught by dedicated teachers.  In grades 7 and 9, the social emotional 

courses focus on decision skills, conflict resolution, and emotional self-management.    

• More Time: Mastery operates a longer school day and year than traditional public 

schools. The typical school day is 8 hours compared to 7 in area public schools.  Our 

school year starts in late August and runs until the end of June (compared to mid-

September to early June for area public schools).  Homework is another way to create 

additional learning time.2 We build the habit of “homework time” by assigning 

kindergarteners 30 minutes of homework each night, increasing to 60 minutes per night 

in third grade, 80 minutes per night by fifth, and 120 minutes by 9th.  

 

 The information provided in this section provided a snapshot of our model.  For more 

details, please review the documents in Section 7: Other Attachments (Instructional 

Standards, Teacher Handbook, MVAS documents).   Our intent is to communicate that our 

success is a consequence of implementing a comprehensive, well documented and supported 

school model that can be replicated in 15 new charters over the next five and achieve the 

same breakthrough results for children we have achieved in our current four schools.  

SECTION B:  Contribution in assisting educationally disadvantaged students    

                                                           
2 A recent study of the link between homework policies and academic success found that “excellent schools assign 
significant homework.” See: H, Cooper, J. Lindsay, & S. Greathouse, “Relationships Among Attitudes About 
Homework, Amount of Homework, and Student Achievement,” Journal of Education Psychology, (Vol. 90, No. 1). 

PR/Award # U282M100039 e20



22 

 

 Mastery’s expansion from 4 to 19 charter schools over the next five years – with nearly 

all 15 new schools being turnarounds of failing public schools – will serve students who live in 

poor neighborhoods in Philadelphia and Camden where outstanding public schools have been 

absent for generations of residents.  More than 84% of current Mastery students are low-income 

and more than 95% from disadvantaged minority groups.  Serving these students will continue to 

be our focus.   In Section A, we described how Mastery’s low-income and minority students are 

excelling in our schools and how we have closed the achievement groups for these students in a 

short period of time (refer to pages 3-6 to review the data).    In addition, our African American 

and Low-income students significantly outperform their peers statewide in Reading and Math.  

Our schools are predominantly African American (≥ 90%) and low-income (≥84%), and these 

two subgroups’ achievement scores are within 1 percentage point of the school-wide averages at 

every grade level.  

Our Special Education students, while not reaching the same level of achievement as our 

regular education students, have made significant progress – in particular as evidenced by the 

dramatic reduction in the numbers of special education students in the “below basic” category on 

the PSSA, Pennsylvania’s high stakes exam in Reading and Math (please refer to page 5 on 

below basic statistics and to Section 5:  Student Academic Achievement Attachments listing 

each school’s percent of students below basic per year).  In addition, we have seen consistent 

gains for special education students at all campuses in Reading – the top focus for our schools 

with special education students.  In Exhibit B-1 below, we show the Mastery PSSA scores and 

gains for special education students between 2006 and 2010 in Reading.   This year, 3 out of 4 

schools increased the percentage of special education students achieving proficiency and 
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EXHIBIT 2.1:  PSSA Gains in Reading for Special Education Students in Grades 7 and 8  

  Grade 7   Grade 8 Gain Scores 

  2006 2007 2008 2009 2010 2006 2007 2008 2009 2010 2007 2008 2009 2010 

Lenfest       25 22         44       +19 

Thomas 14 0 14 38 17 8 20 30 25 64 +6 +30 +11 +26 

Shoemaker   13 0 6 8   17 54 20 46   +41 +20 +40 

Pickett     0 21 8     0 16 33     +16 +25 

 

advanced by 25% or more, and our Lenfest campus made a gain of 19%.  We must do more to 

increase proficiency levels for our special education students; however, our schools are making 

progress with this high-need population.  

We expect that nearly all students enrolled at Mastery Charter schools will fall into the 

statistical category of “at-risk” established by No Child Left Behind, given the combination of 

factors that surround them (84% free-reduced lunch, 95% of color, 94% of parents did not go to 

college, 17% IEP, etc.).   However, Mastery is founded on the principle that all students can 

achieve greatness. Therefore, each school is dedicated to meeting every student’s individual 

needs using a variety of learning supports and tools: 

• Clear, engaging, high-quality lessons in the classroom aided by a low student to teacher 

ratio 

• The increased learning time  

• Pull-out and push-in instruction by our special education staff and related service 

providers such as speech, occupational, and physical therapy  
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• Mandatory after school and Saturday program tutoring for students who require 

additional individual and small-group attention 

All of these strategies and supports ensure that students with disabilities, students with limited 

English language proficiency, and students “at-risk” of academic failure meet the high, college-

preparatory standards that we set at Mastery.   

Special Education:  While it is impossible to predict the specific needs of the students we 

will serve, we have built support for students with disabilities into our school plan.  Each school 

will have an Assistant Principal of Special Education, dedicated special education teachers, a full 

time social worker, and a part time school psychologist.  All special education staff will be 

appropriately trained, certified, and licensed.  In addition, several aspects of our school design 

have been demonstrated to aid all students, including those with disabilities, in achieving 

academic success.  The practices include having a strong basis in phonics as part of our reading 

program, having dramatically increased instructional time, and having a uniform and explicit 

behavioral and discipline code.  

Students with Emotional and/or Behavioral Issues:  Students who have very serious  

emotional and/or behavioral disabilities are served by the Mastery Alternative Pupil Support 

(MAPS) program.  This program provides intensive structure and counseling support for 

students.  Class size is limited to 12 students taught by a teacher and instructional assistant.  

Based on a positive behavior support model, MAPS prepares students with the personal and 

social skills they to be successful in school and in life.  Students receive group or individual 

therapy twice each week.   

English Language Learners:  Mastery Charter School’s approach to ensuring success for 

ELL students will be a process of structured immersion.  Through our extended school day and 
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extended school year, ELL students will have dramatically increased exposure to English 

speaking, reading, and writing. This will speed their acquisition of English.  All ELL students at 

Mastery schools will be held to the same academic standards as all other students.  ELL students 

will receive individualized support in their efforts to reach and surpass these standards.  This 

approach is borne out of our mission to ensure the academic success of all students.   

In addition to high academic achievement as evidenced by meeting and exceeding state 

standards, Mastery aims to have all students college ready by the time they graduate.  In 2009-10 

we contracted with the National Student Clearinghouse to compile college enrollment and 

persistence data on our first four graduating classes from Mastery and data going forward.  While 

we do not yet have a graduation cohort with six-year college participation data, the initial review 

of the data shows our students’ college persistence levels are significantly higher than the 

national average for disadvantaged students.   

At the Mastery Charter High School Lenfest Campus (93% African American, 70% low-

income, 16% special education), our first charter school, over 93% of Mastery’s first four 

graduating classes (‘05-‘09) were admitted to an institutions of higher education.  Seventy-eight 

percent (78%) of our students who enroll in college are at four-year institutions and they have a 

high persistence rate:  over the past four years 77% of students have continued immediately to 

the sophomore year.   In addition, our results are improving over time -- 85% of students who 

enrolled in a four year college from the class of 2008 continued on to their sophomore year.  A 

significant challenge for our graduates is the gap between admission and enrollment:  only 59% 

of Mastery’s first four graduating classes enrolled in higher education within one year of 

graduating.  While this is 17 percentage points higher than the average for the School District of 
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Philadelphia, our goal is for at least 80-% of our graduates to be enrolled in college within one 

year of graduation.  We are making progress on this metric as well:  67% of the class of 2008 

enrolled in college.  We have learned that our students graduate from Mastery academically 

capable of competing at the postsecondary level but struggle to tackle the fiscal and cultural 

challenges that often get in the way of disadvantaged students’ success in college.  We have 

included funding in our budget to hire an additional college staff member at the Mastery in FY 

11 to focus on revising our college readiness courses, working with schools on revising their 

college preparation plans, and creating alumni ambassador positions to engage graduates in 

getting access to resources needed to stay in, or return to, college.  At our Thomas campus (72% 

African American, 12% Asian, 12% White, 76% low income; 16% special education), 100% of 

the graduates from their first graduating class (2010) since Mastery’s turnaround  have been 

accepted to a college, with 84% accepted to four-year college.  Based on our understanding of 

the Mastery college enrollment data, our college readiness team has created a new summer 

initiative to make sure that graduates who have been admitted to college have  their financial aid, 

housing, transportation, and other needs addressed prior to August enrollment.   We agree with 

President Obama that a high school diploma is only the beginning of the educational journey and 

that some college is a necessary requirement to a family-sustaining career.  We want Mastery 

students to go the whole way – college degree – and everything we do at the K-12 level must 

prepare them both academically and socially to be able to persist successfully to earn this key out 

of poverty and toward life-long success.    

Recruitment of and Communication with Students with Disabilities 

 When Mastery takes over a new school, we seek to enroll the entire existing  
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student population .  Mastery staff outreach to parents during the summer prior to opening via 

direct mail, open houses, and home visits to reach our 100% student retention goal.  Our past 

experience is that 90% of the students who were enrolled prior to the Mastery turnaround return.   

Mastery schools are public charter schools open to any student, however, we function as a 

neighborhood school in the low-income, minority communities where we are located.    

 Special education parents are informed about the new school in the same way as other 

families, however, our special education Assistant Principal at each campus manages working 

with families regarding how their child’s IEP will be implemented.  We have between 15-22% 

special education populations at our current schools and have seen growth in special education 

families choosing Mastery schools over time, not a decline.   In our three new schools scheduled 

for fall 2010, we are enrolling a cohort of 18 autistic children, as this school was previously a 

regional hub for serving autistic children and the families have chosen to remain under Mastery’s 

management.   Educationally disadvantaged students have the same opportunity to be selected for 

admission as do students without these disadvantages, as our admissions lottery is a need-blind 

process.  Mastery schools consistently have waiting lists of up to 200 students at every location 

and filling seats has never been a challenge.   

SECTION C:  QUALITY OF THE PROEJCT DESIGN     

 The Mastery’s expansion plan is intended to meet the Secretary’s goal of increasing the 

number of high-quality charter schools nationwide as defined by the number of charter schools 

where students are meeting or exceeding the state averages in reading and mathematics.  As 

evidenced in earlier sections of this narrative, at Mastery we have a track record of not only 

operating multiple charter schools, but turning around failing District-operated schools and re-
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opening them as high-quality charters that meet the Secretary’s goals for closing the achievement 

gap.  In fact, in Secretary Duncan’s address to the National Education Association on July 2, 

2009, the Secretary highlighted Mastery Charter School as a “successful model” (p. 4, Duncan, 

7/2/2009) for turning around failing schools.   In this section we will share our logic model for 

impacting education reform through rapidly expanding high-achieving charter schools.  We will 

then define our overarching project goal with the project objectives and performance 

measures that we will use to evaluate progress toward the project goal and ultimate project 

success.  For detailed information on how we intend to implement any of the project objectives 

defined here, please review Part A: Quality of the Proposed Applicant.   

 Value of Mastery Replication:  At present, there are very few successful turnaround 

charter operators in the United States and if we are able to replicate our current four charters into 

a group of 19 successful charters in less than five years, other School Districts and charter 

operators will be able to use Mastery schools as living laboratories on how to transform failing 

schools into successful schools where every child is prepared to succeed in college.  Mastery 

carefully documents our student results and various systems (data, human resources, 

Instructional Standards, Coaching, etc.).  The Mastery Network team will document our 

progress, failures, and mid-course corrections to achieve our project goal over the life of the 

grant, as well as aggregate student growth and achievement data by school.   These documents 

will be available to the Department of Education as part of our quarterly and annual progress 

reports.  In addition, we are eager to work with the Charter Schools Program to create on-site 

learning lab visits for other grantees with whom the Department thinks such a collaboration 

would be worthwhile.  
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Exhibit C.1:  Mastery Charter School Expansion Logic Model 

Inputs ���� Outputs ���� Outcomes 

OUTCOMES 

Short Term Intermediate Long Term 

• Dramatic PSSA gains in 

reading & math each year  

• Improved instructional 

practice in classrooms  

• Standardization of 

coaching and observation 

tools (inter-rater 

reliability)  

• Increased family 

engagement in schools 

• Beat District averages in 

Reading/Math  

• Replicate teacher and 

school leader professional 

learning and coaching 

programs  

• Replicate college readiness 

systems and supports for 

at-risk students 

• Evidence that student 

achievement and growth 

drives all teacher and 

principal daily practice  

• Eliminate the 

Achievement Gap in all 

new schools by year four 

of operation  

• All Mastery students are 

college-ready.  College 

enrollment and persistence 

rates surpass the national 

average  

• The number of Mastery 

schools increases and our 

increased market share 

positively influences 

regional education reform 

efforts 

� 

OUTPUTS 

Activities – what we do Participation – who we reach 

Constant attention to student growth and 

performance data to drive instruction/learning 

(includes improvement of all data systems) 

• # classroom teachers, school leaders , and 

students accessing and using student data 

to drive student achievement  

Training sessions aligned to Instructional 

Standards and student outcome goals 

#Teachers, Principals, All School-based Staff, 

& Mastery Network Support Team trained 

 Classroom-based instructional coaching for 

new and developing teachers 

#New and developing teachers participating 

# Coaches Trained 

Outreach and communication with parents  # of parents actively participating in school 

activities  

� 

INPUTS 

 
*Staff   *Money   *Time   *Parent Volunteers   *Instructional Resources  *Data Systems 
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Mastery Charter School Expansion Project:   Goal, Objectives, and Measures 

Goal: To open 15 new, high-quality Mastery Charter Schools in five years, implementing our 

proven turnaround model and closing the achievement gap for the low-income, urban youth we 

serve within four years of opening.   

 

Project Objective #1:  Raise student achievement in Mastery schools to at or above the state 

average in reading and math within four years of operation.  

Measured by:  Standardized test scores on the Pennsylvania state assessment (PSSA) in grades 

3-8 and 11 each year 

Performance Measures:  

PM  1a.   Each school will show achievement growth from the baseline year (2009-10) in their 

first year of operation greater than or equal to 25% of the achievement gap between the school’s 

baseline scores and the state average.   

PM  1b.   Each school will show achievement growth from the baseline year (2009-10) in 

their second year of operation greater than or equal to 50% of the achievement gap between the 

school’s baseline scores and the state average.   

PM  1c.   Each school will show achievement growth from the baseline year (2009-10) in 

their third year of operation greater than or equal to 75% of the achievement gap between the 

school’s baseline scores and the state average.   

PM 1d.  Each school will close the achievement gap by performing at or above the state 

average in reading and math in their fourth year of operation.   
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Project Objective #2:  Increase the number of high quality charter schools in the 

Philadelphia Region.   

Performance Measures 

PM 2a:  Open three (3) new charter schools each fall between 2010 and 2014 to increase the 

total number of Mastery Charter Schools from 4 to 19, and the total number of students served 

from 2,000 to 10,000 by the end of the grant performance period.   

PM 2b:  Ensure that 100% of new Mastery Charter schools opened are making progress toward 

or meeting Performance Measures 1a-d.   In the unanticipated event that a school does not meet 

the performance measures for three consecutive years; that school will be closed.   

PM 2c:  By year five of the grant 80% of students in grade 11 will be on track to be college-

ready each year as measured by scoring either proficient or advanced on the PSSA or at or above 

the national average on the SAT. 

   

Project Objective #3:  Ensure a High Quality Educator in Every Classroom  

Measured by:  High quality teachers are considered those who earn Advanced or Master teacher 

status in Mastery’s Performance Based Teacher Advancement System (PBTAS) (described in 

part A) or those who show positive growth by earning a promotion to the next teacher 

performance-level (from “Associate” to “Senior Associate” for example) each year.  Forty 

percent (40%) of performance based pay and promotion at Mastery is based on individual 

teacher’s student growth/academic achievement data and 40% is based on observation scores for 

fidelity of implementation of the Instructional Practices.    
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Performance Measures:  

PM 3a:  Percentage of teachers earning a promotion or Advanced or Master status based on 

student academic growth and achievement will increase by 5 percentage points each year of the 

grant or exceed 75% of the total teacher population each year.    

PM 3b:  Retention of high-quality teachers at Mastery (those who earn a performance-based 

promotion or are ranked Advanced or Master) will exceed 90% each year.   

PM 3c:  100% of new teachers will participate in the new teacher coaching initiative, and at least 

80% of first year teachers will show growth over the school year (as measured by observation 

scores) and meet or exceed student growth targets in their first year at Mastery.   

PM 3d: Improve quality of professional development sessions as measured by (1) 90% teacher 

satisfaction in surveys post-training, (2) 80% teacher practice improvement scores on 

observations on trained concepts in the six-week benchmark period following each targeted 

professional development session.  

PM 3e:  85% of teachers log in to the Mastery Value Added System and Benchmark Assessment 

database at the conclusion of each six week report period  (back office verification) and show 

evidence of using MVAS student growth data and benchmark assessment results in modifying 

lesson plans to meet student need (as noted in observations and evaluations).   

  

Project Objective #4:  Promote Parent Involvement and Satisfaction with Mastery Charter 

Schools.    

PM 4a: 80% of Mastery parents will be engaged in the school either through (1) participating in 

the Parent Association; (2) using Mastery’s Pinnacle software program to track their student’s 
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progress or (3) attendance at a Mastery parent-teacher conference, student exhibition, or 

performance.   

PM 4b:  80% or more of Mastery parents will give the school an overall rating of “excellent” or 

“very good” in the annual parent survey.  

PM 4c:  100% of Mastery schools will develop and publish a parent and community outreach 

plan each year and accomplish at least 75% of their stated goals each year.   

 

Project Objective #5:  Exceed GPRA Required Measures  

PM 5a:  15 new charter schools will be opened over the life of the grant 

PM 5b:  The percent of Mastery charter school students proficient on the reading and math 

portions of the Pennsylvania state exam (PSSA) will increase each year following the schedule 

outlined in Performance Measures 1a-d in this narrative to close the achievement gap within 4 

years at each new school.  

SECTION D:  QUALITY OF THE MANAGEMENT PLAN     

Highlights of the Mastery Business Plan  

 Mastery Charter School has been in operation since 2001, growing from one start-up 9-12 

charter high school to four 7-12 charters by 2009-10.  All four of our charter schools meet or 

exceed state standards in reading and math for disadvantaged students (low income, minority) 

and we have already been granted three new turnaround charters by the School District of 

Philadelphia for Fall 2010 and one for Camden, New Jersey (under the name Excellence Charter) 

for Fall 2011.  As noted in our letters of support, the School District of Philadelphia will be 

converting more than 35 failing schools to charters and other models over the next five years and 

Mastery has been preapproved to takeover schools under this model.  In fact, this year we had 
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four communities choose Mastery to s turnaround their schools, though we could only undertake 

three due to capacity constraints.  We want to be able to open at least three new schools every 

year for the next five years. A Charter School Programs Expansion grant will be instrumental in 

funding the initial start-up costs associated with opening a new school and turning around a 

previously failing school. Once the start-up period is completed (typically the third or fourth year 

of operation) the schools will operate on the per-student reimbursement provided by the District 

and State.  Our timeline for accomplishing project tasks with milestones, deadlines, and 

responsible parties is included as Exhibit D-1 this section on pages 36-38.  

Ensuring Quality and Performance over Time 

 The earlier sections of this narrative detailed Mastery’s model and student success over 

time as well as the systems and infrastructure we have created to ensure high quality replication 

and growth. As an organization, Mastery believes that systems – programmatic, training, 

supervisory, back-office -- enable quality at scale.  We believe in a culture of continuous 

improvement and have created systems such as report card data reviews, semester feedback 

reviews, and annual data and lesson learned processes to ensure continuous improvement is part 

of the regular ongoing workflow at every level.  For example, we have had parts of our model 

that did not work as well as we would have liked.  Our approach has been to review the data, 

develop lessons learned, research best practices and visit successful schools.  We then  make 

programmatic changes, set new goals and monitor progress.  Mastery has nine core values as an 

organization and three of these are:  “student achievement above all”, ‘straight talk”, and 

“continuous improvement.”  As an organization we are not committed to a particular ideology 

and let data guide our decision making.  For example, when we implemented our pay for 
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performance system for teachers, our data indicated that our goal setting process for teachers was 

often inaccurate.  As a result, we invested in a Value Added data system to enable more accurate 

goal setting and to provide more meaningful data to teachers on their students’ growth and 

performance.  After seeing some of our early graduates struggle in college, we added “rigorous 

engagement” as one of the five Instructional Standards , it we learned we need to push the rigor 

of our instruction in order to reach our student college persistence goals.  

We are continually sharpening the saw, keeping what works, and innovating to find new ways to 

provide an excellent education for our students.   

PR/Award # U282M100039 e34



36 

 

EXHIBIT D-1:  Timelines and Milestones for the Mastery Charter Schools Program Expansion Initiative  

 

PROJECT 

OBJECTIVE 

(summary form) 

PERFORMANCE MEASURE ( or 

target) 

Responsible Party -- Project 

Director oversight for all 

initiatives 

Deadline 

PO #1:  Raise 
Student 
Achievement at 
new charter 
schools 

Each new school will show growth in 
Reading and Math on the PSSA = to 
25% of the current achievement gap at 
each school  

Lead:  Principal at each school 
Network Support:  Deputy 
Chief Academic Officer  

Progress updates at each of 6 annual 
benchmarks and 3 4Sight predictive exams b/t 
Sept and Feb each year 
July 15th after year one of each new school 
opening (2011, 2012, 2013, 2014, 2015) 

 Each new school will show growth in 
Reading and Math on the PSSA = to 
50% of the current achievement gap at 
each school 

Lead:  Principal at each school 
Network Support:  Deputy 
Chief Academic Officer 

Progress updates at each of 6 annual 
benchmarks and 3 4Sight predictive exams b/t 
Sept and Feb each year 
July 15th after year two of each new school 
opening (2012, 2013, 2014, 2015) 

 Each new school will show growth in 
Reading and Math on the PSSA = to 
75% of the current achievement gap at 
each school 

Lead:  Principal at each school 
Network Support:  Deputy 
Chief Academic Officer 

Progress updates at each of 6 annual 
benchmarks and 3 4Sight predictive exams b/t 
Sept and Feb each year 
July 15th after year three of each new school 
opening (2013, 2014, 2015) 

 Each new school will meet or exceed the 
state average in Reading and Math 

Lead:  Principal at each school 
Network Support:  Deputy 
Chief Academic Officer 

Progress updates at each of 6 annual 
benchmarks and 3 4Sight predictive exams b/t 
Sept and Feb each year 
July 15th after fourth year of each new school 
opening (2014, 2015) 
 

 Enhance professional development 
offerings aligned to  instructional 
standards and MVAS student outcomes 

Lead:  Director of Professional 
Development & Coaching 
Network Support:  Instl. 
Coaches 
 
 
 
 

*Begins Sept of each year 
*August 1 each year: report on value add from 
PD 
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PROJECT 

OBJECTIVE 

(summary form) 

PERFORMANCE MEASURE ( or 

target) 

Responsible Party -- Project 

Director oversight for all 

initiatives 

Deadline 

PO #2:  Increase 
the number of high 
quality charter 
schools in the 
Philadelphia 
Region  

Open three new charters each fall Lead:  CEO *Open by Sept 1 each year 

 Open first charter school in New Jersey Lead:  CEO September 1, 2011 

 Ensure 100% Mastery Charters are 
making progress toward closing 
achievement gap (Perf Measures 1a-d) 

Lead: Principals 
Network Support:  Chief 
Academic Officer  

*PSSA final data due every August 30th for 
prior year   

 80% of all students in new schools on 
track to be college ready (profic/adv on 
PSSA or ≥ national avg on SAT) 

Lead:  Director of College 
Initiatives and CAO 

*Starting in FY 13 for first three schools 
*Data due in August of each year 

 Participate in annual Philadelphia 
Renaissance Schools Process to win new 
charters 

Lead: CEO & Deputy Chief 
Innovation Officer 

Jan-April each year 

 Conduct community outreach in 
potential new charter communities to 
increase parent awareness and support 
 

Lead:  Deputy Chief 
Innovation Officer 

Nov-April each year  

PO #3:  Ensure 
high quality 
educators in every 
classroom (HQ as 
defined on pp 31 
of narrative)  

5 % increase or 75% overall # of 
teachers earning promotion or 
adv/master status each year  

Lead:  Director of Human 
Resources 
School Support:  Principal, AP 
Instruction 

June 1 each year  

 90% retention of HQ teachers each yr Lead:  Director of Human 
Resources 
School Support:  Principal, AP 
Instruction 

Progress checks every 2 months 
 
Final:  July 1st  each year (contract renewal 
data)  

 Increase participation in teacher 
coaching at all new schools 

Lead:  Director of PD and 
Coaching 
School level:  School  coach 

Progress by December 1 each year 
End of year participation due 7/1  
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PROJECT 

OBJECTIVE 

(summary form) 

PERFORMANCE MEASURE ( or 

target) 

Responsible Party -- Project 

Director oversight for all 

initiatives 

Deadline 

 Improve quality of PD offered 
throughout summer and school year  

Lead:  AP Instruction each 
school 
Network Support:  Director of 
PD and Coaching 

Mid-year data review:  December 15 each year 
End of year data review:  August 1 each year  

 Increase teacher use of data systems Lead:  Chief Operating Officer Data check every six weeks 

 Open each new school 100% staffed in 
every subject/grade 

Lead:  Director of Recruitment 
Support:  Principals  

September 1 staffing count 

PO #4:  Promote 
Parent 
Involvement and 
Satisfaction with 
new Mastery 
schools 

Create parent associations w/ elected 
representatives 

Lead:  AP School Culture October 1, year 1 

 Active parent association meetings  Lead:  AP School Culture Five meetings per year  

 Increase number of parents using 
mastery Pinnacle system for parents 

Lead:  AP School Culture Check data on use 5 times per year 
Annual results: July 1 each year 

 10% increase in attendance at Parent-
Teacher Conferences over time (use pre-
Mastery baselines) 

Lead:  AP School Culture Data review after each of 5 PTC periods each 
year 
Annual data due July 15th ea yr.  

 Conduct parent survey; track increase in 
participation in survey and school 
performance 

Lead:  AP School Culture Survey out May 1 each year 
Results avail July 15 each year 

 Community and parent engagement plan 
published and shared with parents 

Lead:  AP School Culture 
Network Support:  Deputy 
Chief Innovation Officer 

Plans released and distributed by October 1 
each year  

Implement 
Sustainability Plan 
for each school 
after grant funds 
end 

Central finance team works with school 
leaders to complete start up projects on 
time and balance budgets in CSP funded 
schools after 3 years each school 
receives funding 

Lead:  Chief Operating Officer 
& Principals 
Network Support:  Deputy 
Chief Innovation Officer 

Progress reports toward sustainability due 
August 1 each year 
 
100% sustainability evident by 0 school-level 
deficit by year 4 each school is in CSP 
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Existing Organizational Capacity for Expansion 

Mastery has already built the capacity to manage multiple new charters.  Our capacity includes: 

• Experience  

Mastery currently operates four charter schools, including three school turnarounds.  We are 

in the process of opening three additional schools for September 2010.  

 
Lenfest 

Campus 

Thomas 

Campus 

Shoemaker 

Campus 

Pickett 

Campus 

Year Opened 2001 2005 2006 2007 

Grades 7-12 7-12 7-11 7-10 

Students  500 575 575 475 

Special Ed % 16% 16% 13% 22% 

Staff 47 52 52 45 

Budget  $5,100,000 $5,800,000 $5,600,000 $5,1000,000 

 

• Leadership  

Mastery has a “bench” of school leaders who have been trained and are ready to step up to 

lead schools.  This year we initiated an “Apprentice School Leader” program for 10 

future school leaders.  These talented individuals work alongside Mastery leaders, 

learning the job and our systems so they can be ready to assume full leadership roles in 

2010-11.   

• Teacher Recruitment  

We hired over 65 new instructional staff members for the 2009-10 school year, and had 

hired more than 150 teachers for the 2010-11 year as of July 1, 2010.  In anticipation of 
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rapid annual growth, we have added additional recruitment staff and now have three 

fulltime managers plus support staff dedicated to staff recruitment.  Our teacher 

application process is completely on-line and we have scaled our data systems so we have 

the capacity to hire over 200 faculty and staff members each year.   

• Parent Engagement  

Our Parent Associations are actively involved in the governance of our schools and have 

helped create an effective parent outreach strategy.  We have 2 part-time staff members 

currently working with parents in prospective charter school communities.   

• Instructional Support  

Mastery has developed an integrated teacher effectiveness system over the last four years.  

We have a full-time Deputy Chief for Professional Development and Coaching who has 

trained over 40 school leaders and coaches on our instructional model and academic 

systems.  We have fully developed Instructional Standards, instructional reference 

guides, a complete video library of instructional and classroom management best 

practices, new teacher training program, an in depth professional development program, 

and a new teacher coach training program.   

• Curriculum & Assessment  

 Over the last nine years, Mastery has developed robust K-12 curricula and assessments.  

We have a team of dedicated curriculum and instruction staff including: Directors of 

Special Education, Math/Science, English/History, and College Transition.  

• Special Education  

Mastery serves special education students at all campuses and the academic achievement 

of these students has skyrocketed under Mastery’s management.  We have a dedicated 
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Director of Special Education supporting all Mastery schools.   

• Financial Management  

Mastery has a dedicated finance team that handles finance and compliance for all 

Mastery Schools.  We have successfully managed a combined budget of over $22 million 

including over $1,500,000 in Title I and IDEA grants.  We have had no Title I audit 

findings to date and all of our Title I applications have been approved.  In 2009-10, we 

implemented a scalable financial software system and have a talented and trained  staff 

that has capacity to manage the finances of additional schools.   

• Fundraising  

Mastery has dedicated development staff to engage individuals and foundations interested 

in supporting our turnaround work.   

• Operations 

Mastery has successfully managed the operations of our current four schools, serving 

over 2,100 students and employing nearly 200 staff.  We have a dedicated IT, Human 

Resources, and Operations staff that handle all aspects of operations at our schools 

including:  

o Recruiting students from selected District feeder schools. 

o Installing and managing technology infrastructure.  We maintain a central data 

center that has capacity to add several additional schools and staff. 

o Managing maintenance, custodial and other building operations – for nearly 

300,000 sq. ft across our four campuses.  At our three current Mastery turnaround 

schools, we take 100% responsibility for all facilities issues including HVAC, fire 

safety, exterior, etc.    

PR/Award # U282M100039 e40



42 

 

Supervising renovations -- Mastery designed and supervised three facilities renovations for a 

total of over $34 million in work.  The renovations were conducted while students were in the 

building and at a significant discount compared to the traditional renovation process.  All of our 

projects were completed on time and on budget.   

School Closure:  In a worst-case scenario that one of our schools does not show dramatic 

growth as outlined in Section C in Performance Measures 1a-d, we have a management team 

available at the Network level to immediately intervene if student performance targets are not 

met.  We will withdraw our charter if we cannot make significant progress toward our academic 

goals within three years.  We do not believe this will happen, but the Department should feel 

100% confident that our belief is not in more charter schools, but in more high-achieving charter 

schools.  Charter schools that fail children have no place in the Mastery system, nor do they 

deserve to exist.  We must adhere to this standard for our own schools.   

Mastery Network Supports to New Schools 

As described earlier in this section, Mastery has invested heavily over the past three years 

in developing a high-functioning network support team to support student achievement at our 

schools, monitor and supervise our schools, and execute new school openings.  Our financial 

model at the network level has been developed with an eye to providing necessary expertise to 

our schools while also growing only to a scale that is self-supporting once the network grows to 

full capacity (19 schools).  Each Mastery school will pay an 8% management fee to Mastery 

Charter High School (the applicant under CSP Expansion) which will host the entire Network 

Support Team.  In turn, the Network Support Team will provide a wide range of services, 

support (including teacher coaches), supervision (including Regional Directors) and back-office 
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functions (IT, finance, HR, compliance, fundraising, facilities, and staff recruitment) to the 

individual schools.  We project deficits at the network level over the next several years as we 

grow rapidly, hitting break-even once we reach 19 schools.   In short, our model is sustainable.   

As noted in our Core Competencies in Exhibit A-2 on page 7, we have four sets of key 

systems primarily developed at the network level that will drive excellence at our schools.  

Organization charts for the Network Support Team, including a breakdown of the staffing 

structure for the Academic and Operations Teams are included as attachments to this narrative in 

Section 7: Other Attachments.   

Human Resources and financial management capacity must expand as we grow, and our 

operating and financial models reflect how we grow these functions to meet the demands of 

adding three schools each year.  Please refer to the financial plans attached in Section 6:  

Supplemental Budgets and Financial Information.  Our Talent Development division leads and 

supports teacher training and coaching across the Mastery network.  As the Mastery network 

grows, we will add coaches for new schools and tap into new resources and methods for 

supporting training of teachers.  These are predictable expenses and have been built into the five-

year financial model for Mastery included in this narrative on page 48.  

Facilities Plan  

The facilities plan for all schools is also led by the Network Support Team.  An important 

part of our model is having a clean, bright, safe school building.  While Mastery does own one 

school building, our strategic plan includes leasing facilities from the School Districts where we 

take over failing schools.   Unfortunately, often times the District facilities do not meet 
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Mastery’s standards.  Our Board strongly believes that we must commit the financial resources 

to renovate and improve these facilities.   

The model used in our three current turnarounds and the one we are following this 

summer as we prepare to open three more turnaround schools includes using operating funds as 

well as fundraised dollars to support up to $1 million in renovations at each facility.  We are 

aware that no federal dollars under Charter School Expansion can be used for these purposes and 

we commit to that stipulation. At Mastery’s three previous turnarounds, our operations team 

hired all contractors and managed the renovation work in a turnkey arrangement with the District 

and the District then leased the buildings to Mastery for a 20 year period.     Under the School 

District of Philadelphia’s Renaissance turnaround plan between now and 2014, the building that 

currently houses each failing school will be leased to the charter turnaround school, so our 

facilities model is sustainable.  In Camden, the School District is committed to leasing unused 

District facilities to Mastery and thus our facilities model in Camden will also be sustainable.  .   

Charter Authorization and Board Governance 

 As part of the charter authorizing laws in both Pennsylvania and New Jersey, charter 

schools are overseen by their own independent charter school boards.   The state authorizing 

agency (the School District of Philadelphia in Philadelphia County and the State Department of 

Education in New Jersey) determines charter status for each school for an initial five year period, 

with renewal every five years as long as the charter school is meeting the authorizing agency’s 

performance goals (these goals are lower than Mastery’s internal goals).    Mastery’s Board and 

CEO are in constant communication with both chartering authorities and has a positive and open 
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relationship with both.  Once the charters are awarded, the Mastery Board has complete 

autonomy to operate each school as its own LEA.   

Each school has its own Board, however. Since Mastery operates as a network of charter 

schools, each individual Mastery school Board has the same board members except for the 

elected parent representatives which differ for each school.  The elected board chair directly 

supervises the Chief Executive Officer of Mastery Charter School and is responsible for hiring 

all principals at all campuses.  Board members can serve for up to four two-year terms and the 

standing subcommittees of the Board include:  Executive, Finance, Development, and 

Community Involvement.  A list of all current board members is attached to this application in 

Section 4:  Schools Operated by the Applicant.   Our board consists primarily of business 

leaders, community organization leaders, educators, and parents.  The Board meets at least four 

times per year, with the Executive Committee authorized to hold monthly meetings to discuss 

pressing business that must be decided prior to the next full Board meeting.  Mastery has a 

consistent Board leadership with the average tenure of Board members over five years.  The 

executive committee is responsible for ensuring quality board members and filling vacant seats.  

Nominated Board members must be approved by the full Board membership.    

 Mastery’s Board Chair has deputized the Chief Executive Officer of Mastery to serve as 

her agent in matters of daily operation of the schools.  Mastery Charter High School, which as 

mentioned earlier hosts the Network Support Team, sponsors each new charter or turnaround 

application. Once the new school opens it signs a management agreement with Mastery Charter 

High School,.  This enables Mastery’s network teams to provide support directly to each new 

school immediately upon announcement of the charter from the awarding District or chartering 

authority.   
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Financial Sustainability  

 

 While our primary budget documents and budget narrative are attached in the Ed 524 and 

in Section 6: Supplemental Budget and Financial Documents, we have included a summary form 

of our five year financial plan in Exhibit D-2 shown here on page 48.    As shown in D-2, the 

Mastery model includes some intensive, early investments in infrastructure (staff, network office 

time, instructional materials, training, etc.) on the front end for each new school.   In addition to 

these costs -- which create a deficit during the first two years of operation --  Mastery spends a 

significant amount of operating and privately raised funds on getting the physical school 

buildings ready for opening.   Our financial model includes a deficit in each of the first two years 

of school operation with schools breaking even by year three of operation.  The network team 

continues to run a deficit as we rapidly expand network capacity through the 2013-14 fiscal year.  

At that point in time, number of schools fully supports the Network Support Teams costs.  In 

fact, by 2014, the fees paid by the schools to the network actually generate a small surplus which 

will be used to offset start-up costs for new school openings, opening year shortfalls at schools or 

portions of new school renovation.  In short, our fiscal model is sustainable on per pupil 

dollars after start-up costs are funded.  Finally, we are very aware of charter school law in both 

states.  We have been able to resolve any small issues that have arisen regarding receiving our 

commensurate share of Federal education funds allocated by formula in less than 45 days.   

The Mastery Charter School Board has authorized our rapid expansion effort despite the 

risks and projected funding shortfall for several reasons:  

• Opportunity to Grow in PA/NJ is Now:   With the incentive provided by Race to the Top, 

both Pennsylvania and New Jersey have made great efforts to open the door to charter 

expansion, particularly for charters that turn around failing schools.  Since Mastery is a 
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national leaders in this area with a positive track record, we believe we have an ideal 

opportunity to expand and serve more children.    

• Funding Environment is Positive for Quality Charter Growth:  Despite the national 

economic downturn, the Mastery Board has studied the fiscal environment and concluded 

that over the next three years there are funding opportunities locally, statewide, and 

nationally where Mastery’s track record should help us be highly competitive for grant 

funding.  The Charter School Program Expansion grant funding is a huge potential 

opportunity, as are possible School Improvement Grants from the state.  In addition, to 

date we have been successful at privately fundraising and have raised over $6 million 

during our first eight years of operation, with another $7.3 million already pledged over 

the next three years.  Two funders who have specifically pledged $2 million to be 

deposited to Mastery later this summer/early fall to serve as a grant match if we are 

successful in winning a CSP Expansion grant.   While we estimate we will need $36 

million more than our per pupil dollars over the next 5 years to open 15 additional 

schools, we are already one-third of the way there via private fundraising.     Our Board is 

confident that between competitive grants and private fundraising, we will – and we must 

– find the resources to support our expansion. 

Our theory of change is to grow school market share and engage parents to a 

scale large enough to be a catalyst for for systemic education reform across the Districts 

we serve.  We also believe that our success in school turnarounds and our initiatives in 

regards to performance-based pay, teacher coaching, leadership training, and data-driven 

instruction and decision making; will serve as an example and proof point for other 

charters and Districts undertaking reform.  Finally, Charter Schools Program Expansion 
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funds would play a pivotal role in speeding our expansion and helping us provide high 

quality education to 8,527 additional students in the Philadelphia/Camden Region of the 

country over the next five years.   

Mastery Charter School is also in excellent fiscal health:  we have maintained balanced 

budgets during periods of growing enrollment and annual audits were issued with 

unqualified (clean) opinions of our financial statements. Our most recent audits are public 

documents are available for review.    

 

EXHIBIT D-2:  Mastery Charter Five Year Financial Plan for Expansion 

MASTERY CHARTER EXPANSION PLAN
Yr 1 CSP Yr 2 CSP Yr 3 CSP Yr 4 CSP Yr 5 CSP

FY10 FY11 FY12 FY13 FY14 FY 15

# of new schools -               3                   3                    3                    3                    3 540 students per new sch.

Total number of schools 4                  7                   10                  13                 16                  19

Students in existing schools 2,079          2,425           4,045             5,665            7,285             8,905

Students in new schools -               1,620           1,620             1,620            1,620             1,620             

Total number of students 2,079          4,045           5,665             7,285            8,905             10,525           

Revenue 41,461,250    58,066,250     74,671,250    91,276,250     107,881,250 10,250$           per child

Central Office (CO) Revenue 3,316,900      4,645,300       5,973,700      7,302,100       8,630,500        8.0% Central Services fee

CO Expenses base (5,600,000)    (5,900,000)      (6,300,000)     (6,700,000)      (7,100,000)

FY11 FY12 FY13 FY14 FY 15 TOTAL

CO Loss (2,283,100)    (1,254,700)      (326,300)        602,100           1,530,500        (1,731,500)       

Apprentice School Leaders (1,300,000)    (1,300,000)      (1,300,000)     (1,300,000)      (5,200,000)       12 leaders/year

New School Start-up Costs (3,000,000)    (3,000,000)      (3,000,000)     (3,000,000)      (3,000,000)      (15,000,000)    1,000,000   per school

New School Facilities (3,000,000)    (3,000,000)      (3,000,000)     (3,000,000)      (3,000,000)      (15,000,000)    1,000,000   per school

TOTAL NEED (9,583,100)    (8,554,700)      (7,626,300)     (6,697,900)      (4,469,500)      (36,931,500)  

PLEDGES

Foundation Current Pledges 500,000         

NewSchools* 1,000,000      1,000,000       400,000          *CSP match pledged

B Lenfest 1,333,000      1,333,000       1,333,000      

J. Yass* 1,000,000      1,500,000       *CSP match pledged

TOTAL FUNDS PLEDGED 3,833,000      3,833,000       1,733,000      9,399,000      

Cash On Hand 3,160,780   (2,589,320)    (7,311,020)      (13,204,320)   (19,902,220)    (24,371,720)    

TOTAL NEEDED FOR FIVE YEAR EXPANSION

**If CSP Awarded to Mastery 1,260,000 1,710,000 2,160,000 1,710,000 1,110,000 7,950,000

TOTAL NEEDED FOR FIVE YEAR EXPANSION (24,371,720)

TOTAL STILL NEEDED FOR FIVE YEAR EXPANSION w/ CSP GRANT FUND AWARD (16,421,720)  
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Qualifications of Key Staff:  

All resumes of staff mentioned in this section have been attached to this application in 

Section 1: Other Attachments – Resumes.  

Mastery Charter School has been led since its inception in 2001 by our Chief Executive 

Officer, Scott Gordon.  Mr. Gordon is the dedicated social entrepreneur behind Mastery’s 

success.  Prior to starting Mastery, Mr. Gordon, a Yale MBA, launched a worker-owned home 

health care firm that won the Governor’s Achievement Award for its welfare-to-work program.  

Mr. Gordon has led the Mastery team from opening one charter school in 2001, to the successful 

turnaround of three failing Philadelphia middle schools between 2005-2009, and led Mastery to 

winning its first three turnaround “Renaissance Schools” under the School District of 

Philadelphia’s plan to transform more than 35 failing public schools between 2010-2014.  Mr. 

Gordon is known as a key education leader in the Philadelphia Region and testified in 2009 for 

the House Education and Labor Committee on America’s Competitiveness through High School 

Reform. 

 The core executive team at Mastery is also led by a Chief Academic Officer (CAO), 

Jeff Pestrak and a Chief Operating Officer (COO), Joseph Ferguson.  Mr. Pestrak has been 

with Mastery since 2005, when he served as the founding principal of our first turnaround 

school.  As CAO, Jeff continues to focus on designing and implementing instructional standards, 

curricula, benchmark assessments, school-wide performance metrics and professional 

development as well as administrator and teacher coaching initiatives.  He is responsible for all 

capacity building initiatives at the network support team level to support quality instruction at all 

Mastery schools.  Jeff began his career as a teacher in the Peace Corps – Zimbabwe, and prior to 
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joining Mastery he had served as a secondary science teacher, teacher coach, and curriculum 

writer for the School District of Philadelphia.   

 Joseph Ferguson serves as the Chief Operating Officer of Mastery, where he oversees all 

direct support functions across all schools and the network office, such as finance, facilities, 

information technology, and human resources.   Prior to joining Mastery, Joe served as a Broad 

Foundation Resident in Urban Education and most recently served as the Chief of Staff to the 

School Reform Commission, the state-controlled governing board for the School District of 

Philadelphia.  Joe’s professional background prior to education includes more than ten years in 

professional consulting, most notably with Deloitte, with an expertise in cost-reduction 

performance reviews, organization structure design, and technology infrastructure.   

The Project Director for the Mastery Charter School Expansion Project will be our 

Deputy Chief Innovation Officer, Courtney Collins-Shapiro.  Ms. Collins-Shapiro has more 

than 15 years in public secondary and higher education.  She has a track record of managing the 

implementation of more than $75 million in competitively awarded federal grants, converting 

many of those grant-funded initiatives programs into ongoing District sustained programs.  .  

Prior to coming to Mastery, she developed and ran the School District of Philadelphia’s Multiple 

Pathways division for out-of-school youth and oversaw the creation of 14 alternative high 

schools serving more than 5,000 at-risk youth.  Ms. Collins-Shapiro joined Mastery in May 2010 

to spearhead new initiatives across Mastery schools.  If Mastery is selected for a Charter Schools 

Program Expansion grant, her top priority in terms of time and functional responsibilities will 

become CSP Expansion implementation.    
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Two additional leadership team members will play key roles in our expansion over the 

next five years.  Our Deputy Chief Academic Officer, Molly Eigen, will play a critical role in 

moving all new schools toward high student achievement.  Molly is a Teach for America 

alumna, where she taught special education in the Rio Grande Valley.   In 2007, Molly became 

the National Senior Managing Director of Programs, leading the 12 person regional team in 

Philadelphia and Camden. In this capacity, Molly was charged with training and supporting 300 

teachers.  Molly joined Mastery in 2009 and will lead all efforts to improve teacher quality in 

Mastery schools.  If we are awarded grant funds, several new coaches and talent/professional 

development staff at the network office will report directly to her.    Rebecca Schatzkin will 

play another key role on the Talent Development side of Mastery in the areas of teacher 

recruiting and principal and staff leadership development.  Rebecca joined Mastery in 2009 as 

our Director of Human Resources after six years leading human resources and business 

development for the New Teacher Project.  Rebecca will be responsible for recruitment, 

placement, and orientation for all new teachers and staff to be hired during Mastery’s growth 

phase.  She will also lead efforts to analyze teacher feedback to better develop our human 

resources and training systems, as well as to support our performance-based evaluation and 

compensation system for teachers and school leaders.   

In addition to the key staff listed above, our five year budget projections show that we 

will need several additional key staff at the network support team level to directly support 

growth and sustainability of new, high-quality charter schools.  These staff would be hired using 

partial-grant funds in the early stages of growth.  While the people in these positions do not yet 

exist, the roles are critical to the success of our project and are described here:  
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Director of Professional Development and Coaching (Network Support Team):  As part of our 

expansion strategy, we must invest heavily in supporting new teachers.  Our hiring records for 

the three new schools opening in Fall 2010 show that 51% of our new teachers have two years or 

less experience in the classroom.  All these new teachers will need intensive support learning the 

Mastery Instructional Standards, understanding how to use data to drive instruction, etc.  At 

present, our Deputy Chief Academic Officer plays this role as part of her job at Mastery, 

however, we want to expand our professional development and coaching capacity with the 

volume of new teachers joining Mastery over the coming years.  

Instructional Coaches (School Level):  Under CSP expansion, each new school will get a full-

time teacher coach for the first two years of the grant.  After year two, these positions will be 

funded by the Network Support Team (supported by the 8% fee charged to schools).   Coaches 

will work 1:1 with all new teachers and scaffold support based on teachers’ individual 

instructional needs.  They will also help principals and our Network Support Team design and 

deliver professional development sessions relevant to the needs of the teachers at their school.  

Apprentice School Leaders (School Level): ASLs are a key part of our growth strategy, as we 

believe that high quality, well trained principals and assistant principals are critical to new 

schools’ success.  To ensure quality leadership, , Mastery developed the Apprentice School 

Leaders (ASL) program, where professionals are hired one full year prior to their new school 

opening to work full-time in a current school learning Mastery systems and preparing to run their 

own school and build their team.  This fall we will open three new schools and 80% of our 

leadership teams at all three schools came from our ASL or internal leadership pool.  This 

strategy was seed funded last year by a private donor and we believe ASL’s are perhaps the most 

important way we can prepare for growth with quality.    
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Sustainability after the Grant 

 As shown in Mastery’s five-year financial model (D-2), the Mastery plan includes an 

upfront investment to open each new school and each school becoming fully sustainable on per 

pupil reimbursement dollars by the third year of operation.  We have been following this model 

for all of our new schools over the past nine years.  In addition, our Network Support Team 

growth plan becomes fully sustainable as the size of our charter network expands to 15 schools.  

We have estimated conservatively on our projections in order to account for any possible 

decreases in per pupil funding or emergency needs in a given year.  Charter Schools Program 

Expansion Grant funds will allow us to create more than 8,500 new charter school seats in the 

Philadelphia region using a model that has been proven to deliver academic results for all 

students – particularly those from disadvantaged backgrounds.    

CSP Application Requirements 

The CSP grant requires certain elements be met by the grantee.  All required elements 

have been addressed as a part of the Mastery Charter School Application and a quick 

reference to where these items can be found is included below:  

(a) Describe the objectives of the project for replicating or substantially expanding high-quality 

charter schools and the methods by which the applicant will determine its progress toward 

achieving those objectives. 

Found in Part C:  Project Objectives and Performance Measures  

(b) Describe how the applicant currently operates or manages the charter schools for which it 

has presented evidence of success, and how the proposed new or expanded charter schools 

will be operated or managed.   

Found on pages 6-14 (Mastery Model under Part A) 

Include a description of network office functions, governance, daily operations, financial 

management, human resources management, and instructional management.  If applying as 
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a group or consortium, describe the roles and responsibilities of each member of the group 

or consortium and how each member will contribute to this project.  

Found on pages 33-53 (Management Plan Part D)  

(c) Describe how the applicant will ensure that each proposed new or expanded charter school 

receives its commensurate share of Federal education funds that are allocated by formula 

each year, including during the first year of operation of the school and any year in which 

the school’s enrollment expands significantly. 

Found on page 46 (Management Plan Part D)  

(d) Describe the educational program to be implemented in the proposed new or expanded 

charter schools, including how the program will enable all students (including educationally 

disadvantaged students) to meet challenging State student academic achievement standards, 

the grade levels or ages of students to be served, and the curriculum and instructional 

practices to be used.  For purposes of this competition, the term “educationally 

disadvantaged students” includes, but is not necessarily limited to, economically 

disadvantaged children, English learners, migratory children, children with disabilities, 

Native American children, and neglected or delinquent children. 

Found on pages 15-26 (Parts A & B)  

(e) Describe the administrative relationship between the charter schools to be replicated or 

expanded by the applicant and the authorized public chartering agency.  

Found on pages 44-45 (Management Plan, Part D) 

(f) Describe how the applicant will provide for continued operation of the proposed new or 

expanded charter schools once the Federal grant has expired. 

Found on page 37 and throughout Part D, Management Plan  

(g) Describe how parents and other members of the community will be involved in the planning, 

program design, and implementation of the proposed new or expanded charter schools. 

Parents are our primary constituents and parent/community outreach is described on pages 27 & 

40 of the narrative.  We also employ a parent liaison at each school responsible for involving 

parents in the life of the grant and have included parent engagement as a performance objective 

in this grant.   
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(h) Include a request and justification for waivers of any Federal statutory or regulatory 

provisions that the applicant believes are necessary for the successful operation of the 

proposed new or expanded charter schools and a description of any State or local rules, 

generally applicable to public schools, that will be waived for, or otherwise not apply to, 

such charter schools. 

N/A 

(i) Describe how the grant funds will be used, including how these funds will be used in 

conjunction with other Federal programs administered by the Secretary, and with any 

matching funds. 

Found in ED 524 and Budget Narrative attached to this application 

(j) Describe how students in the community, including students with disabilities, English 

learners and other educationally disadvantaged students, will be informed about the 

proposed new or expanded charter schools and given an equal opportunity to attend such 

schools.  For a definition of educationally disadvantaged students, see paragraph (d) of 

these Application Requirements. 

Please see Section B.  

(k) Describe how the proposed new or expanded charter schools that are considered to be LEAs 

under State law, or the LEAs in which such charter schools are located, will comply with 

sections 613(a)(5) and 613(e)(1)(B) of the Individuals with Disabilities Education Act. 

Mastery Charter Schools are fully compliant with sections 613(1)(5) and 613(e)(1)(B) of IDEA 

and we receive a formula-based differential for enrolled special education students from the 

state.   For more detail on our identification, evaluation, and compliance procedures for student 

services under IDEA, see our student-level response to Section 427 of GEPA attached to this 

narrative.   

(l) Provide information on any significant issues in the areas of student safety, financial 

management, and statutory or regulatory compliance.  As noted in the absolute priority, for 

purposes of this competition, “significant” means something that did, will, or could lead to the 

revocation of a school’s charter. 

N/A 
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Section 1 - Other Attachments: Resumes/Curriculum Vitae 

Attachment 1: 
Title: MCS Expansion Resumes Pages: 14 Uploaded File: MCS Resume Download July 2010 DOE compat.doc  
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MASTERY CHARTER SCHOOL GRANT RESUMES  
 

SCOTT GORDON 
 

7704 McCallum St. 
Philadelphia, Pa. 19118 

Cell: 267 872-8710, Work: 215 866-9000 x1056 
email: Scott.Gordon@MasteryCharter.org 

__________________________________________________________________________________ 
EXPERIENCE 
 
CEO  
Mastery Charter Schools Philadelphia, Pennsylvania 
July 2000 to Present 
Organized a business-academic partnership to create charter middle and high schools for inner-city 
youth in Philadelphia.  Beginning with Mastery Charter High School in 2001, Mastery is a non-profit 
charter school network that currently operates four schools in Philadelphia serving 2,100 students in 
grades 7-12.  Three of our schools were turnarounds of low performing School District middle schools  
Test scores in those schools have increased 52 points and violence decreased 85%.  100% of last 
year’s graduating class is attending college. Mastery was named an “exemplar” charter school by the 
US Department of Education in 2005 - one of 15 schools selected nationwide.  
 
In 2010, Mastery schools received three of the 22 nationwide EPIC awards for value-added student 
achievement.  Mr. Gordon received the NewSchools Venture Fund’s Entrepreneur of the Year award 
for his work.   
 
Consultant  
Greater Philadelphia First Philadelphia, Pennsylvania 
January 2000 - May 2000 
Conducted research to determine employer demand for non-degreed technology workers.   Interviewed 
employers, researched industry employment trends and skill standards and identified national best 
practices for technology worker training.   
 
President 
Home Care Associates  Philadelphia, Pennsylvania 
1993-1999 
Founded worker-owned home health company with a mission to train and employ public assistance 
recipients.  The company is a replication of the nationally recognized Cooperative Home Care 
Associates of S. Bronx, NYC.   

    
Business Development: 

• Secured funding, negotiated loan agreements ($500k), organized facility, developed MIS 
system, and hired staff.  Obtained contracts with regional health care organizations. 

• Grew business to $2 million in revenue and 85 employees -- 90% of whom were former public 
assistance recipients.    

• Received Better Business Bureau's Best Health Service Award for high quality service.    
Management 

• Created team-based, participatory, management system to improve work flow, encourage 
innovation and develop staff capabilities.   Developed internal mentoring program. 

• Trained employees to be worker-owners and sold shares to over 50 field employees.   Worked 
with majority worker-owner Board of Directors.   

Education & Training: 
• Designed welfare-to-work job training program that trained and placed over 200 adults in health 

care and clerical jobs.  
• Achieved 78% job placement and 70% 12 month job retention for former welfare recipients.   

Received Pennsylvania Governors Achievement Award. 
• Developed innovative curriculum that uses experiential activities and group work to build work-

appropriate problem solving skills and critical thinking. 
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• Created “Job Coaching” program to support graduates’ welfare-to-work transition by providing 
intensive feedback and personal counseling.  

• Introduced internet accessed, self-directed, computer-based literacy module.  
• Secured over $900,000 in foundation funding and training contracts. 

 
 

 Product Manager - New Product Development 
General Foods Corporation, Post Cereal Division   White Plains, New York  
1988 -1992 

• Developed concept and led successful launch of a new cereal called Great Grains.   Supervised 
market research, packaging development, test market, advertising, promotions, trade sell-in and 
logistical support.     

• Managed $20 million budget for national introduction.   
• Achieved highest share of market for a cereal introduced from 1988-92.  
• Awarded "Post Quality Achievement Award".   

 
Associate Product Manager, Assistant Product Manager 

• Supervised marketing strategies for Grape-Nuts cereal. Analyzed industry trends and 
competitive strategies and recommended new business opportunities. 

 
__________________________________________________________________________________ 
RELATED ACTIVITIES  
  

Founding Board Chair, Greater Philadelphia Cares – The region’s leading volunteer community 
service organization.  Recruited Board of Directors and hired Executive Director.  Served as Board 
Chair. 1993-96. 

 
Philadelphia Private Industry Council board member.  1998 
 
Yale University Elm and Ivy award for work with local homeless project. 1988 
_________________________________________________________________________________ 
EDUCATION  
 
Yale School of Management     
Master's of Business Administration, 1988.  

Teaching Assistant, "Designing Organizations for Self-Management". 
 
State University of New York at Binghamton  
BA, Economics, 1984.   
Academic Honors, Phi Beta Kappa. Harry S. Truman Scholar: One of fifty recipients of national award 
for "Outstanding potential for public service leadership".  
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Jeffrey Pestrak 
445 South Woodbine Avenue 

Narberth, PA 19072 
Mobile: 267-228-3143     

Email:  jeffrey.pestrak@masterycharter.org 

EMPLOYMENT EXPERIENCE                             

Nov 2008 - Current 

Chief Academic Officer, Mastery Charter Schools  

• Set the vision for Mastery’s educational program 

• Develop and supervise lead school-based administrators   

• Supervise central office teams focused on instruction, curricula, professional development and student 
services 

 

April 2005 – Nov 2008  

 Principal, Mastery Charter School – Thomas Campus 

• Oversee the daily operations of a 400 student secondary school 

• Supervise administrators, teachers and support staff 

• Develop and implement academic, discipline and enrichment programs   
 

November 2002 – April 2005 

Academic Coach, North Regional Office, School District of Philadelphia 

• Work with teachers on an individual basis and in small groups to design and implement grade-level 
instructional strategies and best practices 

• Develop and conduct various science education professional development workshops 

• Ensure that the educational needs of all students are met, including those with diverse learning needs   
 

September 2002 – May 2005 

Adjunct Instructor, Temple University, Department of Curriculum, Instruction and Technology in 
Education  

• Teach “Teaching Science N-6” to undergraduate juniors and seniors majoring in elementary education 
 

May 2004 – May 2005 

Adjunct Instructor, Community College of Philadelphia, Chemistry Department  

• Teach General Chemistry 101 to undergraduates 

 

June 1999 – June 2004   

Science Teacher/Curriculum Developer, Community College of Philadelphia 

• Design and implement inquiry-based science curricula to Philadelphia high school students in the 
following programs:  Upward Bound, Gear-Up, and Health Careers Opportunity Program 

 

December 2001- November 2002 

Coordinator, Philadelphia Futures: Sponsor-A-Scholar Program  

• Facilitated parent-mentor-student relationships of approximately 50 high school  
students 

• Developed, planned and implemented activities that encourage a successful high school  
experience and a positive transition into college 

• Tracked students’ school and extracurricular performance 
 

May  2001 – December 2001 

       Education Specialist- Sub-Saharan Africa Region, Nonprofit International Consulting Firm 

• Conducted assessments of government, UN and NGO HIV/AIDS education and  
 communication organizations and programs in Sub-Saharan Africa 

• Developed education and communication project proposals and recommendations for the HIV/AIDS 
development community 

• Identified methods to assess impact of intervention programs on epidemic 
 

 

Sept. 1997 – June 2001   
High School Biology Teacher, William Penn High School, School District of Philadelphia 

• Taught tenth grade Biology and twelfth grade Advanced Biology 
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• Designed and utilized activity and lab based Biology and Advanced Biology curriculum 

• Attended all progress meetings with parents and maintained positive and informative relationships by 
routine mailings, on-line grading and phone conferences    

• Established and facilitated robotics club that competed locally and nationally 

• Organized several fundraising endeavors 

• Served as Junior Class Sponsor 
 

Jan. 1999 – Aug 2000  

Night School Substitute Science Teacher, Franklin High School, School District of Philadelphia 

• Taught Environmental Science, Biology and General Math to high school students and adults. 
 

Jan. 1999 – June 1999   
Science Teacher, The Bridge (residential rehabilitation center) 

• Designed and implemented general science curriculum to detained adolescents with  
 drug addictions 

 

June 1998– Aug 1998   

Math Teacher, Korean Catholic Community Church Summer Education Program 

• Designed and taught activity based math program to 3rd and 4th grade Korean  
immigrants with a wide range of English language skills 

 
June 1997 – Aug. 1997  

Science Coordinator, Sat-Turn Summer Day Camp 

• Developed and taught a physics curriculum that emphasized the mechanics of amusement rides to 6th, 7th 
and 8th graders 

 

Oct. 1994 – Dec. 1996  

U.S. Peace Corps Volunteer, U.S. Peace Corps/Zimbabwe 

• Taught general science to 8th through 11th grade rural Zimbabweans 

• Appointed as Head of Science Department 

• Designed school science syllabus 

• Trained and supervised the performance of other teachers in the science department 

• Initiated and organized World Map Mural Club  

• Coordinated the first local science fair 

• Established and coached the first baseball team in the province 

• Wrote grants and received funding from USAID and the Peace Corps Small Project  
        Assistance Program to establish the Fast Winds Windmill Manufacturing Cooperative  
        and install a running water system in a rural village 

• Wrote grants, received funding and assisted in establishing several rural based  
        cooperatives including a dress making business, women’s uniform producing business,     
        family poultry farm and community based cross-cultural service in which tourists  
        pay a fee to experience rural Shona life 

EDUCATION                              

Jan. 1997 – May 1999   

Temple University- Philadelphia Pennsylvania 

Master of Education, Secondary Science Education, GPA 3.94 

 

Aug. 1990 – June 1994  

Bloomsburg University- Bloomsburg Pennsylvania 

Bachelor of Science, Biology, Cum Laude, GPA 3.53 
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J O S E P H  F E R G U S O N  I I I  
2611 Equestrian Way, East Norriton, Pennsylvania 19403 

Phone:  610-539-6491 
Email:  jfergusoniii@hotmail.com 

 SUMMARY OF QUALIFICATIONS 

 
Operations manager with strong project management skills.  Strong background in organizational and process re-
design, cost-reduction, and technology strategy.  Expanding knowledge of school reform practices, education policy 
and governance models.  Excellent communications and leadership skills. 

PROFESSIONAL EXPERIENCE 

 Mastery Charter Schools, Philadelphia, PA   (2009-Present) 

Chief Operating Officer 
 
Manage support operations for a $30 million, 250-person organization.  Functional areas of responsibility include 
Facilities, Finance, Human Resources, and School Operations, and Technology.   
 

Notable Accomplishments: 

� Completed two multi-million dollar school renovation projects on-time and under budget at Lenfest and 
Pickett campuses. 

� Began development and implementation of a performance management system for 12-month employees 
(School leadership and central office staff) which will include job-specific training, performance-based pay, 
and leadership development. 

� Supervised the development of a centrally operated data center for our campuses.  Preliminary estimates reveal 
a 25% reduction in maintenance-related costs per campus as a result of this initiative. 

 

The School District of Philadelphia, Philadelphia, PA   (2004-2008) 

Chief of Staff, School Reform Commission 

Executive Director, Chief Operating Office 

 
Selected to serve as senior executive for state/city appointed governing body, the School Reform Commission.  
Manage day-to-day operations of $18 million, 60-person organization consisting of General Counsel, Internal 
Audit, Inspector General, and Strategic Development offices.  Work closely with District leadership, community 
and parent organizations, and communications/media relations.     
 

Notable Accomplishments: 

� Project managed the 2007-08 CEO Search process which resulted in the March 2008 appointment of Dr. 
Arlene Ackerman.  Search process included coordinating search firm efforts, organizing 11 community 
meetings, and convening a 30-person Search Advisory Committee. 

� Managed the selection process for a Harrisburg-based government relations firm for the School District.  
Activities included drafting the Request for Proposals, coordinating Commissioner-firm interviews and 
negotiating contract terms for selected firm. 

� Served as co-chair for the Financial Accountability Unit – a cross-SRC/District steering committee responsible 
for implementing budgetary and expenditure-related controls, improving management reporting, and 
identifying financial policies for Commission adoption.  As a result of these actions and other expense 
reduction decisions, a $181 million District-wide Budget Deficit was reduced by 40% over the fiscal years 06-
08. 

� Worked with COO Leadership team to identify $20 Million in operating savings in response to Budget Deficit.  
Savings initiatives included energy programs, Reduction in Force (RIF), contract elimination, and tighter 
controls on travel and overtime expenditures. 

� Served as logistics lead for execution of two Reductions in Force (RIF) of 180 and 170 central office positions 
in December 2006 and June 2007, respectively.  Led internal coordination meetings with Finance, Technology, 
Security, Behavioral Health, and Human Resources. 

� Worked with outside counsel to facilitate non-renewal hearings for two low-performing charter schools.  These 
hearings were the first of their type since the Commission’s inception.   
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Manager, Program Analysis and Support 

 
Selected as 1 of 16 from over 300 candidates to participate in The Broad Foundation’s Residency in Urban 
Education, an intensive two-year management development program designed to recruit and prepare high-potential 
individuals from outside the education sector for senior leadership roles in public education. 

 

Notable Accomplishments: 

� Served as lead facilitator for cross-functional District team responsible for the consolidation of over 1400 
District central office staff from 4 separate locations into the new Education Center.  Team activities include 
building construction, move planning, building management and operating procedures development. 

� Performed financial and management process review of Facilities Maintenance area to investigate and 
eliminate recurrence of cost-overruns.  Implemented an off-line invoice repository for financial commitments 
and used trade-specific encumbrances based on historical data.  Long-term recommendations included creation 
of Region-based budgets and a Preventive Maintenance Program.  One-year reduction in cost-overruns is 
estimated to be over 80%.   

 

Deloitte Consulting, New York, NY (1997- 2004) 

Promoted to Senior Manager, 2004 

Manager and Senior Consultant, 1999-2004 

 

Notable Project Accomplishments: 

� Cost Reduction Performance Review:  Led review of $84 Million Cost Savings program.   Managed 
cross-functional team aimed at designing and performing testing procedures, quantifying savings offsets, 
and recommending process improvements for future savings program tracking and expense reporting.  
Analysis resulted in net adjustment -8% of sample tested. 

� Product Strategy for Internal Infrastructure Technology Organization:  Communicated product 
information to potential customers by developing service catalogs and coordinating product manager 
efforts.  Designed and implemented annual demand planning and technology investment processes. 

� Organization Structure Design: Evaluated and recommended options for incorporating business and 
program management organization into the current product management structure.  Developed 
operating model materials and business case.  

� Latin American E-banking / Brokerage: Developed a greenfield multi-channel retail bank/brokerage 
targeting affluent Latin Americans for a leading global bank, positioned across North and South 
Americas. 

o Created Request for Information (RFI) on financial systems and designed preliminary set of 
process models for client’s “dream state” banking solution.   

o Led vendor evaluation, selection process, and client negotiations around financial systems, 
investment tools and market data. 

o Facilitated workshops to drive business and operational requirements around a proprietary 
online investment advice service offering, which resulted in a provisional patent.   

 
 

American Management Systems (1995-1997) 

Public Sector Senior Analyst 

 

Notable Project Accomplishments: 

� Directed transformation of personnel, budget and performance measurement information into data warehouse 
for federal civilian agency which provided users with immediate, on-line access to the most current cost data 
available. 

� Designed and implemented time management system which resulted in improved ability of managers to track 
labor hours to activity-project combinations for cost management purposes. 

 

EDUCATION 
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M.B.A., Marketing and Finance, New York University – Stern School of Business, 1999   

B.S.Econ, Strategic Management, University of Pennsylvania – Wharton School, 1995 

B.A.S., Systems Engineering, University of Pennsylvania, 1995 

AFFILIATIONS 

 
Philadelphia Futures, Mentor 
Association of Hispanic and Black Business Students (NYU), Past President        
Society of Black Engineers (UPENN Chapter), Past President                                  
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COURTNEY COLLINS-SHAPIRO   
(**PROPOSED GRANT PROJECT DIRECTOR) 

_______________________________________________ 
 
PROFESSIONAL EXPERIENCE 
 
MASTERY CHARTER SCHOOL NETWORK, Philadelphia, PA      5/2010 – present 
Deputy Chief Innovation Officer 
• Responsible for leading new projects, incubating new ideas, and finding resources to support Mastery 

expansion  

• Oversee Mastery’s relationship with all federal, state, and private funders, including accountability of 
Mastery staff and schools to funded outcomes 

• Manage internal and external communications plan 
 

SCHOOL DISTRICT OF PHILADELPHIA, Philadelphia, PA  

 
             8/2003 – 5/2010 

OFFICE OF MULTIPLE PATHWAYS TO GRADUATION                                3/2006 – 5/2010  
Founding Director  
• Created and led new office which created the 2nd largest and most successful set of alternative schools for at-

risk youth in the nation in less than three years 

• Directed growth of program from $8m to $50m in annual operating and grant funds serving more than 
20,000 students in grades 7-12 

• Oversee contracting, accountability, RFP processes, and creation of new schools in the District’s “Multiple 
Pathways” portfolio serving 5,000 at-risk youth in full-time academic programs, including sixteen (16)  
accelerated high schools, eight (8) night schools, Gateway to College, the Literacy Bridge, and an 
Occupational Skills programs 

• Supervise 12 professional staff and manage contracts for more than 200 school-based positions  

• Serve as the District’s representative for the citywide Project U Turn Collaborative to identify key policy 
initiatives, seek legislative action on issues related to at-risk youth, and target funding opportunities for 
strategic investment between city,  state, District, and private investors 

• Design and implement the Student Success Center and Reengagement Center initiatives serving more than 
14,000 youth annually 

• Build relationships with internal (school faculty, administrators, union representatives, student 
organizations) and external (community based organizations, education groups, funders) constituents to 
leverage resources and braid funding streams to meet program goals 

• Focus on use of student data to design and strengthen programs for at-risk youth 

• Serve as District spokesperson on issues of struggling students, dropout prevention, and alternative 
education 

 

OFFICE OF COLLEGE AND CAREER AWARENESS                                       8/ 2003 – 3/2006 
Assistant Director  
• Led creation of new Office of College and Career Awareness (opened September 2003) to design and 

implement district-wide programs and supports to increase postsecondary enrollment for 91,000 primarily 
low-income, minority, middle and high school public school students 

• Supervised 12 professional staff and 10 graduate fellows  

• Served as budget officer for new office and created program plans and accountability systems for annual 
allocation of $15 million in operating and grant funds 

• Designed new standards-based guidance curriculum for college guidance counselors 

• Project direction for two GEAR UP grants serving 24,500 students citywide 

• Served as liaison on college preparation issues with other School District departments, individual school 
staff and students, community partners, and institutions of higher education 

 
 
UNIVERSITY OF MARYLAND, College Park,  MD 8/1997 – 8/2002 

OFFICE OF CAMPUS PROGRAMS  
Program Coordinator 7/1999 – 8/2002 
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• Senior Student Affairs division team member coordinating programming efforts between Campus Programs 
and other areas of the campus, included chairing committees for Family Weekend, Undergraduate 
Women’s Leadership, University Relations (Development), and  the Diversity Initiative 

• Advised 14 women’s and 10 historically-black Greek-letter organizations  

• Hired, trained and supervised two professional staff members 

• Coordinated grant funding and student selection for leadership institute scholarship and ambassador 
program 

COURTNEY COLLINS-SHAPIRO 
_______________________________________________________ 

 
PROFESSIONAL EXPERIENCE (continued) 

 

• Served as a member of the Vision Committee: a think tank and long-term strategic planning body  

• 2001-2002 Finalist for “Outstanding Advisor to a Student Organization”—Division of Student Affairs 
 

Adjunct Faculty, College of Education           8/1997 – 8/2002   
• Design curriculum for and teach two Leadership Theory and Practice courses for undergraduates each 

semester in the College of Education 

• Supervise and train up to eight undergraduate student interns and teaching assistants each semester 
 

Housing Coordinator/Panhellenic Advisor  8/ 1997- 8/ 1999 
• Hired, trained and supervised live-in House Directors for the 22 University-owned and 14 privately-owned 

residential facilities at Maryland 

• Administered annual Housing Satisfaction Assessment and Data Collection for continued assessment of the 
living-learning environment in  university owned housing 

• Advise Maryland’s award-winning Panhellenic Association consisting of 14 NPC sororities and 1 Latina 
sorority, involving over 1300 undergraduate women 

 
UNIVERSITY OF PENNSYLVANIA, Philadelphia, PA                         8/1996 – 7/1997 

Graduate Assistant, Office of the Vice Provost for University Life 
 
US HEALTHCARE, Blue Bell, PA 8/1994 – 10/1996 
Sales and Marketing Representative 
 
DELTA DELTA DELTA FRATERNITY, Arlington, TX 6/1993 – 7/1994 
Field Consultant 
 
EDUCATION University of Maryland, College Park, MD 
   Doctor of Philosophy, Education Policy and Leadership 
   Coursework completed, Anticipated degree completion:  December 2011 
 

University of Pennsylvania, Philadelphia, PA 
   Master of Science in Higher Education Administration, June 1997  
   
   Villanova University, Villanova, PA 
   Bachelor of Arts, English, May 1993, Cum Laude 
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Molly K. Eigen 
829 N. Taylor St. * Philadelphia, PA * 19130 * (215) 528-7995*  

molly.eigen@masterycharter.org 
 
 

Relevant Experience 
 

Mastery Charter Schools, Philadelphia, Pennsylvania                                    May ‘10 – Present 

DEPUTY CHIEF ACADEMIC OFFICER 

Manage the academic design team ensuring that Mastery wide curricular and assessment resources are 

rigorous, effective, and implemented appropriately across seven schools. Manage three full time teacher 

coaches to ensure that all teachers are meeting high performance standards and attaining breakthrough 

student achievement results. Determine network wide teacher expectations and instructional supports. 

   

Mastery Charter Schools, Philadelphia, Pennsylvania                                    May ‘09 – May ‘10 

DIRECTOR OF TEACHER COACHING AND PROFESSIONAL DEVELOPMENT 

Designed and implemented a coaching and professional development program across four campuses 

including a robust multi day training, ongoing coach management and support, and accountability to 

concrete campus coaching goals. Trained administrators and teachers on school wide data analysis and 

conferencing. Designed explanation documents and accompanying trainings for a variety of instructional 

strategies utilized across 130 teachers. Managed the curricular design team. 
 

Results and Initiatives:  
• Significantly increased the number of teachers coached across the organization. 
• Over 80% of coached teachers reported that coaching made them a better teacher. 
• Provided programming that measurably increased teachers’ abilities to execute lessons with a focus on rigorous 

engagement. 
• Designed a data analysis protocol that increased teachers’ abilities to deeply analyze data and make informed 

instructional choices. 

Teach For America, Philadelphia, Pennsylvania                                    July ’07 – May ‘09 

NATIONAL SENIOR MANAGING DIRECTOR OF PROGRAM 

Set strategy for teacher support and development to be executed in 29 urban and rural regions and with 

over 6,000 teachers.  Create strategic vision for Philadelphia-Camden regional teacher training and 

supervision; oversee 300+ teachers in 100+ schools in Camden and Philadelphia working toward 

significant measurable academic achievement; hire, train and manage full time staff of 12; design multi 

week, content specific teacher training programming; create data based performance management system 

for teacher coaches; manage relationships with diverse constituencies including School District of 

Philadelphia, University of Pennsylvania, and charter school partners; serve on senior leadership team 

charged with decision making and strategy development in all aspects of our presence in the region. 
 

Results and Initiatives:  
• Constructed and managed systems to address large scale programmatic growth in staff and teachers 
• Managed implementation of new, more rigorous measure for student achievement results, resulting in an 

increase from 49% to 76% of corps members producing rigorous and reliable student achievement data 
• Managed Camden and Philadelphia programmatic merger to integrate university partnerships, new district and 

additional state requirements 
• Designed innovative pre-service corps member training leading to corps member investment and implementation 

of a data driven approach to instruction 
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Teach For America, Philadelphia, Pennsylvania                                    June ’05 – July ‘07 

MANAGING DIRECTOR OF PROGRAM 
Designed a region-wide programmatic revamp with new strategies and structures to address corps culture and 
satisfaction, corps member efficacy, teacher retention and teacher hiring and placement.  Managed a six person team to 
design and implement teacher professional development structures for a corps of 200+ teachers in 80+ schools in 
Philadelphia.  Worked closely with Teach For America national Teacher Support and Development Team to provide 
feedback on design and strategy initiatives nationwide. 
 

Results and Initiatives:  
• Increased Philadelphia corps member retention from 77% to 89% 
• Led a shift in corps member culture that resulted in growth from 20

th
 ranked region to 5

th
 ranked region in 

regional corps member satisfaction, surpassing our 75% satisfaction goal 
• Created annual Mid Atlantic Summit teacher training conference for over 300 teachers from four regions 

 

Teach For America, Phoenix, Arizona                                                    July ’02 – June ‘05 

PROGRAM DIRECTOR 
Supervised and supported 50 first and second year teachers annually to ensure student achievement of dramatic and 
measurable gains.  Developed and implemented strategic large scale programmatic structures including learning teams, 
certification and university partnerships, summer programming, inter regional conference, principal relationships and 
resource collection and creation. 

 

 
Results and Initiatives:   
• Structured and executed regional corps member programming that led to highest corps member satisfaction in 

the country (25% increase over two years) 
• Maintained over 97% teacher retention annually, significantly above national average 
• Designed and executed highest rated content specific teacher training in the country 
• Advised the national Teach For America teacher training design team on special education teacher training as a 

member of the Cross Regional Special Education Task Force  
• Served as a Corps Member Advisor to train a group of 17-20 teachers during the intensive summer Teach For 

America teacher training Institute (2002, 2003) 
 

McAllen High School, McAllen, Texas                                            August ‘99 – May ‘02 

SPECIAL EDUCATION MATH AND SCIENCE  TEACHER (Teach For America Corps Member) 
Instructed 80+ students daily in Title I under-resourced high school; created and implemented differentiated curriculum 
for Biology, Physical Science and Health.  Monitored 35-45 students’ IEPs annually, completing required paperwork 
and collaborating closely with general education teachers.  Selected by administration to chair school wide professional 
development committee and represent special education on the school site based decision making committee. 

 

Additional Responsibilities:  
• Founded and ran Freshman Initiative, a math/science school wide remediation program designed to support 

the 100 lowest performing freshman in the school.  Managed a $30,000 grant and three staff members.  
Created an ongoing assessment and tracking system to monitor student academic growth and engagement. 

 
• Founded and ran T.E.A.C.H. (Teens Excelling At Challenging Heights), an after school tutoring and 

community service program designed to engage and support at risk students and students with special needs.  
Projects included school mural project, school bench mosaic project, community clean ups, neighborhood 
house painting and a week long community service learning project in Atlanta, Georgia. 

 
• Supervised the Special Education Department as Department Head.  Created schedules and rosters for 300 

students, eight teachers, and six paraprofessionals in the special education department.  Designed and managed 
department wide discipline and incentive systems.  Overhauled annual special education assessment system, 
coordinating state and alternative testing to meet special education requirements.
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Selected Recognitions:  
• Recipient Region One Service Learning Grant (2001, 2002) 
• Recipient McAllen Junior League Creative Teacher Grant (2001, 2002) 
• Finalist, Teacher of the Year (2002) 

  

          Teach For America * Rio Grande Valley, McAllen, Texas       

     CORPS LEADER                                                                                                                                                                                                                                     August ’00 – July 

‘03 

Led first and second year teacher monthly professional development as a Learning Team Leader. Worked closely with 
regional staff to organize corps events and communication as a Corps Member Intern.  Designed and executed annual 
corps member induction programming to orient new teachers to the community and resources of the Rio Grande Valley as 
two time Induction Coordinator. Intensely supported two groups of first year teachers during the Teach For America 
summer training institute as a Corps Member Advisor. 

  

  

Education 
 

Northern Arizona University Graduate School, Flagstaff, AZ 
Master’s of Education in Educational Leadership (K-12 Focus), December, 2007 

 

University of Texas, Pan American, Edinburgh, TX 
Special education teacher certification coursework, 2000 - 2001 

 

University of Michigan, Ann Arbor, MI 
B.S., Resource Ecology and Management, 1999  
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Rebecca Schatzkin 
317 S. 17th Street, Apt. 6 . Philadelphia, PA 19103 . 215-906-2007 . rschatzkin@gmail.com 

EMPLOYMENT___________________________________________________________________________ 

Mastery Charter Schools Feb 2009-Present 

Human Resources Specialist 
• Developing a high-performing Human Resources department, including operating processes, policies and procedures 
§ Designing and implementing an organization-wide performance management system 
§ Developing management practices that support a positive working culture 
§ Analyzing compensation and employee advancement systems, and implementing changes to existing structures 
§ Coordinating employee benefits, including negotiating competitive benefits and managing outside contractors 
§ Ensuring organization-wide compliance for state certification and Highly Qualified Teacher regulations 

The New Teacher Project July 2003-Jan 2009 

Human Resources Manager and Business Analyst Sept 2007-Jan 2009 
• Consulted on projects for the human resources team including talent recruitment, staffing, and benefits administration. 
Analyzed existing technology products and generated creative solutions for making systems more effective and efficient. 
§ Worked with various managers across the organization to project and prepare for upcoming vacancies 
§ Tracked and analyzed recruitment data to ensure TNTP utilizes the best strategies to meet goals 
§ Researched and implemented new recruitment strategies to build a diverse, talented pool of applicants 
§ Maintained and administered a wide range of benefits for the entire organization 
§ Developed business process models, user requirements, scope and objectives, and workflow diagrams to convey 
issues and solutions to clients and developers 

Director of Placement, NYC Teaching Fellows Sept 2005-Sept 2007 
• Directed yearly placement process for 1,700 new Fellows, in partnership with the NYC Department of Education 
§ Developed systems to match schools with teachers, ensuring a more effective, efficient, and timely hiring process 
§ Created a comprehensive principal communication plan and produced extensive resources for Fellows, providing a 
high level of customer service for schools and incoming teachers 
§ Analyzed district hiring data and implemented changes to placement process based on findings 
§ Supervised planning and execution of hiring fairs for hundreds of Fellows and principals 
§ Managed two full-time staff members and one seasonal staff member to successful results 

Recruiter, NYC Teaching Fellows Oct 2004-Sept 2005 
Operations Associate, NY Urban Teachers July 2003-Oct 2004 
• Worked with the New York City Department of Education to recruit 15,000 candidates to the NYC Teaching Fellows 
program through the design of a $400,000 marketing campaign. Defined operations processes for NY Urban Teachers, a 
certified teacher recruitment initiative. 
§ Established and implemented plans for developing internet recruitment, finding qualified math and science teachers, 
and recruiting college students 
§ Created ad slogans for a subway campaign, designed posters, and drafted and edited written communications 

§ Assisted in design and management of an applicant tracking system for candidates 
§ Designed query system in Microsoft Access to gather applicant data from applicant tracking system 
§ Supervised two interns engaged in data entry, admissions processing, and daily candidate communications 

EDUCATION_____________________________________________________________________________ 

Columbia University: Bachelor of Arts, May 2003; Psychology and American Studies Concentrations 
Extracurricular Activities 
§ Field Hockey, Intercollegiate varsity team member (1999-2002); Captain 2002 
§ Everybody Wins!, Elementary school reading program at P.S.125, tutor (2001-2003) 

VOLUNTEER EXPERIENCE________________________________________________________________ 

Big Brothers Big Sisters, Teen Mothers Program, Big Sister/Mentor Feb 2006-April 2007 
Make-A-Wish Foundation, Wish Granter May 2005-Sept 2006 
ADDITIONAL SKILLS_____________________________________________________________________ 
§ Extensive experience with Microsoft Access, Excel, PowerPoint, FrontPage, and Word 
 
 
 
 

Judith E. Tschirgi, Ph.D.  (Chair, Board of Trustees, Mastery Charter School)  
 

Judy consults with a variety of for-profit and non-profit organizations to help them improve their use of 
information for decision making, technology and development processes and their sourcing strategies.   She 
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has a long-standing interest in helping individuals operate better within their organization to improve their 
own decision making consistent with the organization’s goals and business culture.  Some of her consulting 
is done with her husband, Stephen J. Hoch, the Patty and Jay H. Baker Professor of Marketing Professor at 
the Wharton School.  Judy is also a Principal Consultant at Workplace Relationships providing executive 
coaching and development services.   
 
From 2002 to 2008 Judy served as Chief Information Officer at SEI and a member of SEI’s executive 
committee.   She was responsible for SEI’s corporate technology strategy and supported the development, 
maintenance and servicing of the technology platforms enabling SEI’s business solutions for both 
institutional and private banking clients.  From 1995 to 2001 she was with SEI’s Investment Services and 
Systems (IS&S)  product group responsible for the development and product life cycle management of SEI’s 
Open Architecture technology, middleware products, and workstation/web technology.  Judy was primarily 
responsible for SEI’s technology offshore outsourcing strategy and implementation which began in 1995.  
Prior to joining SEI Judy held a number of positions at AT&T Bell Laboratories (now Alcatel) where she 
was responsible for new product development and R&D in various speech technologies.  While at AT&T she 
received both the Arno Penzias award for successful technology transfer and the AT&T Architecture award 
for new product development.   
 

Judy received her BA from Stanford University in 1975 and received her Ph.D. from the University of 
California, San Diego, in 1979, both in Experimental Psychology.  She currently serves as Chair of the Board 
of Trustees of the Mastery Charter School System in Philadelphia, and serves as Secretary on the Board of 
Directors of the Peoples Emergency Center in Philadelphia.  She is also a Senior Executive Fellow of the 
Economy League of Greater Philadelphia, serving in a pro bono capacity conducting policy and advisory 
services, after having served on its Board for four years.   
 
Judy and her husband, Stephen Hoch, reside in Philadelphia. They have two daughters.  
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Project Narrative 

Section 2 - Other Attachments: Letters of Support 

Attachment 1: 
Title: Mastery Charter Network Letters of Support and Match Pages: 19 Uploaded File: Section 2 final LOS 
Match Upload.pdf  
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Project Narrative 

Section 3 - Other Attachments: Proof of Non-Profit Status, or not for-profit status 

Attachment 1: 
Title: IRS Non Profit Status Pages: 1 Uploaded File: MCHS Updated IRS Ruling Letter 501c3.pdf  
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Project Narrative 

Section 4 - Other Attachments: Schools Operated by Applicant 

Attachment 1: 
Title: Mastery Schools Operated by Applicant Section 4 Pages: 36 Uploaded File: Section 4 SOBA CSP final 
upload 36 pp.pdf  
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Project Narrative 

Section 5 - Other Attachments: Student Academic Achievement 

Attachment 1: 
Title: Mastery Student Academic Achievement Pages: 10 Uploaded File: Academics full upload MCS.pdf  
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Project Narrative 

Section 6 - Other Attachments: Supplemental Organizational Budgets and Financial Information 

Attachment 1: 
Title: Budget Information MCS Pages: 3 Uploaded File: Section 5 Budgets and Financial Info.pdf  
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Project Narrative 

Section 7 - Other Attachments: Additional Information 

Attachment 1: 
Title: Mastery Other Expansion Related Attachments Pages: 42 Uploaded File: Sect 7 other full upload.pdf  
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Budget Narrative 

Budget Narrative 
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Title: Mastery Budget Narrative Pages: 7 Uploaded File: Budget Narrative and docs CSP.pdf  
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